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Welcome and Introduction 

Thank you for deciding to take your class to The Yellow Door Theatre Project's production of Robin Hood, adapted from the book and lyrics by Lezlie Wade. Our performers have worked very hard to present this show – from learning the history of the production and its times, through the music and songs, onto choreography and drama, costuming, props and all the other elements necessary to stage such a show.
The Yellow Door Theatre Project (YDTP) is a registered non-profit corporation founded in 2015 by Andorlie Hillstrom. Yellow Door Theatre Project provides musical theatre training, as well as professional-caliber performance opportunities, for youth ages 10 -18 in the Niagara area. 
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John-Luke Addison is a Canadian music director, conductor, accompanist, and composer, and has been music director or pianist for over 35 productions including at the Shaw Festival (ME AND MY GIRL, ANDROCLES AND THE LION, 1837: THE FARMERS REVOLT, CHITRA), Drayton Entertainment (DAMN YANKEES), Lighthouse Festival (ONE MOMENT), as well as at Showboat Festival, Theatre Collingwood, Theatre Aquarius, and Garden City Productions. He is also Director of Music and Organist at St. Anne’s Anglican Church in Toronto, has been Associate Conductor of Chorus Niagara, and Music Director of the Hamilton Gay Men’s Chorus, and has had published compositions performed internationally, including by the Canadian Opera Company and San Francisco Opera Company (SETTING THE RECORD STRAIGHT: A SALIERI AND MOZART REDUX). He has received a Bachelor of Fine Arts degree in Music Performance, and a Master of Arts degree in Music Composition, from York University.
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Lezlie Wade is a writer, performer and producer. For CBC Radio she produced the long-running Stratford and Shaw Festival Series, and the award-winning First Nations Legends and Myths Series for Ideas.  She has also enjoyed a long association with the Shaw Festival, including acting, writing, and producing. Her most recent work involves historical interpretation in video and dramatizations, including The 150 Confederation Musical Revue, (Town of Niagara-on-the-Lake), A Complete Niagara History, a nine–part documentary video series, D-Day - 70 Years Later (Parks Canada), and the multimedia War of 1812 production Flames of War. She teaches at both Brock University and Niagara College and is a creative consultant for many local arts organizations in the Niagara region. 
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Andorlie Hillstorm is the Founding Director of the Yellow Door theatre Project, a seasoned musical theatre professional, and eager to continue sharing her skills and passion. Her current and past successes include: Owner and operator of Class Act Performing Arts Studios in Regina; celebrating twenty- three years of high calibre dance, drama and musical theatre instruction. Founder and past Artistic Director of Do It With Class Young People’s Theatre; directed over forty musicals during her tenure.  She obtained a Bachelor of Music Voice Performance and Drama from the University of Saskatchewan; scholarship in the Opera Program at the Banff Centre of Fine Arts. Andorlie also performed at the Globe Theatre in Regina; Persephone Theatre and Twenty-fifth Theatres in Saskatoon; Manitoba Theatre Centre; Rainbow Stage and Actors Showcase in Winnipeg. And finally, she was the Co-Artistic Director of The Golden Apple Theatre in Regina, having performed in its inaugural presentation of Jacques Brel; directed God of Carnage and Mary’s Wedding.
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Jacqueline Burtney has been performing and dancing for over twenty years and teaching for over ten of them. She has experience teaching musical theatre, ballet, jazz, hip hop, contemporary, acro and tap at many reputable studios in the Ontario area as well as at Sheridan College, The Stratford Shakespeare Festival, in LA and in New York City. She has attained her Royal Academy of Dance Advanced 2 Ballet certification and received the highest marks in her area. Onstage, Jacqueline has performed on Broadway and at the La Jolla Playhouse in California in Jesus Christ Superstar. She was also in the First National Tour of Anything Goes where she performed in over 25 different cities including San Francisco, Washington D.C., Los Angeles, Las Vegas, Chicago and Toronto, ON. After performing twice with the Ross Petty Panto in Toronto, she performed as Louise in Carousel at The Stratford Shakespeare Festival, where she previously was involved in Camelot, Jesus Christ Superstar and The Adventures of Pericles. Jacqueline also had the opportunity to perform on The View and The Tony Awards for Paul Rudd, Amanda Seyfried and Jessica Chastain to name a few. Jacqueline is excited to have just completed performing as Ensemble and Understudy to Miss Honey, in the National Tour of Matilda, which rehearsed in New York City and travelled to Boston, Toronto, and several cities in California. She herself studied at Sheridan College for Musical Performance and students of Jacqueline’s have gone on to study at such schools as George Brown, Sheridan College and The Randolph Academy for the Performing Arts. She is a member of CAEA and ACTRA.
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Melania Radelicki works on a wide variety of productions in theatre, musicals and opera for audiences of all ages, all across Canada – and is thrilled to be joining Yellow Door Theatre Project in bringing this new production of Wind in the Willowsto life! Credits include: SM – Bandits in the Valley, Naomi’s Road (Tapestry Opera); Cinderella (Calgary Opera school tour & OitV family matinees); Here on the Flight Path (Foster Festival – inaugural season & tour); Stickboy (Vancouver Opera in Schools Premiere); The Last Five Years (Golden Apple Theatre), Test Drive (Lighthouse Festival Theatre), Extinction Song(Eastern Front Theatre), King Lear(Hart House Theatre); ASM – Oksana G (Tapestry Opera); Evita, Dark Sisters (Canadian Premiere), Sweeney Todd, Stickboy(World Premiere), The Magic Flute, West Side Story(Vancouver Opera); Fidelio(Manitoba Opera); The Flying Dutchman (Calgary Opera), West Side Story, 7 Stories(Neptune Theatre); Apprentice ASM - Serious Money(Shaw Festival); and Backstage Caller for the TO 2015 Pan Am Closing and ParaPan Am Ceremonies.
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Patrick Bowman is dually active as a music director and as a performer of opera. As Intern Music Director for the 2018 Shaw Festival season, Bowman music directed O'Flaherty V.C., orchestrated Oh What a Lovely War, and composed original music for Far Away. He worked as pianist and assistant music director on Grand Hotel, Oh What a Lovely War, and Mythos, and as a vocal coach throughout the season. Finding great joy working in youth theatre, Bowman has music directed for London's Original Kids Theatre Company and Hamilton's Zamprogna Arts Program. He is looking forward to a new season filled with music making; teaching at Sheridan College, singing opera, and music directing!
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Jo Pacinda is delighted to return with Yellow Door Theatre Projects as the Costume Designer. Jo currently works at the Shaw Festival Theatre as the Wardrobe Assistant. Additional credits include Wardrobe Assistant ‘The Wind and The Willows’, ‘The Little Prince’ – Yellow Door Theatre Projects; Costume Design ‘September Songs’ – Twitches and Itches Theatre; Costume Design ‘Our Lady of Delicias’, Wardrobe assistant ‘The Drawer Boy’, ‘Fighting Days’, ‘Poor’, ‘Falling: A Wake’ - Essential Collective Theatre; Wardrobe Coordinator 2016 season for the Foster Festival.EDUCATION: B.A in Dramatic Arts with a Concentration in Production and Design from The Marilyn I Walker School of Fine and Preforming Arts at Brock University.Upcoming: Costume Design ‘King Ubu’ – Brock University; Costume Design ‘The Team’ – Essential Collective Theatre.
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Corwin Ferguson has been a set and costume designer for over 45 years. His work has been seen from Vancouver to Charlottetown, as well as South of the border.  He moved to Niagara on the Lake five years ago. In the past, he was involved both as designer and assistant director for Lost and Found Company's Youth Theatre in Kitchener, helping produce several Shakespearean productions for young people.  Work locally has included The Fighting Days and The Drawer Boy (Essential Collective Theatre), Criminal Genius (Lyndesfarne Theatre Projects) and The Comical Tragedy or the Tragical Comedy of Mr. Punch.  David is delighted to be designing Wind in the Willows for Yellow Door Theatre. 
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James McCoy is an emerging theatre artist in the Hamilton/Niagara area.  A graduate of Brock University and the National Theatre School, James specializes in all areas of theatrical design.  Recent credits include Lights and Projections for The Welland Canal Play (Essential Collective Theatre), Sound for Pantalone's Palace (Brock University), and Production Assistant for the 4th Line Theatre.  James is excited to return to the Niagara region!
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Alexa MacKenzie first came on board with YPT’s summer program this year, and is thrilled to be back with the company for the fall production of Robin Hood. After completing her BFA in Visual Art Studio (Honours) at York University, Alexa pursued her passion for building through a sculpture residency at Salem Art Works, followed by several years practicing carpentry. Alexa's thirst for working with a broad range of materials and techniques lead to her building props at Stratford Festival. She recently moved back to her hometown of Niagara Falls and is now working with Shaw Festival. Alexa has since contributed to numerous productions such as the life sized Hound of the Baskervilles’ puppets, working alongside one of Canada's best puppeteers.
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Jennifer Dzialoszynski
Cast List

Robin Hood - Naomi Shad
Marion - Sydney Cornett
Will - Hayden Neufeld
John Little - Lucas Romanelli
Tuck - Gryffin Schirru
The Sheriff of Nottingham - William Vickers
Annwn - Jenny Wright
Reporters, Winne, Wickham & Wilma - Gioia de Leonardis, 
Sebastien Moccio, Ayla Jamal
Guard (Niall) - Ryan Kirchofer
Page (Stephanie) - Abby Bullett
Ensemble Children (Merry Men and Maidens) as well as Robin, Marion, John Little, Tuck, Will, Niall, Stephanie & the Three Reporters (doubled) - Naomi Shad, Sydney Lewan, Hayden Neufeld, Lucas Romanelli, Gryffin Schirru, Hannah Jamal, Everett Pritchard, Gabriela Pingue, Catherine DuBois, Sterling Tausendfreund, Emily Boyd, Luc Cormier, Liam McBride, Lexi Bowman, Ryan Kirchofer, Emily Fulton, Hannah Jamal, Sophia Covelli, Melzee Diao, Lila Olmstead, Keira Walker, Eden Wartman, Katherine Simpson, Sydney Bungard, Tannin Bradshaw, Hannah Baran, Julia King, Lucy Hopkins, Hannah Burns, Ella Burns, Eliana McManus, Frankie Bader, Josie St. Onge, Abby Bullett, Sebastien Moccio, Gioia de Leonardis, Ayla Jamal, Abby Winter
Andy - Katherine Simpson
Arthur - Luc Cormier   
Bobbi - Josie St.Onge
Brook - Emily Fulton
Charlie - Sterling Tausendfreund 
Chris - Eden Wartman
Dale - Liam McBride
Drew - Keira Walker  
Elliott - Sebastien Moccio 
Emerson - Ryan Kirchofer
Frances - Julia King
Garvy - Ayla Jamal
Gwen - Sophia Covelli
Sam - Lexi Bowman
Harriet - Abby Bullett 
Hunter - Kelly Bungard 
Jamie - Lila Olmstead
Janet - Hannah Jamal
Jess - Hannah Burns
Jordan - Melzee Diao
Josh - Everett Pritchard
Julia - Tannin Driedger-Bradshaw
Kelly - Emily Boyd
Kelsey - Frankie Bader
Kennedy - Eliana McManus
M.J. - Lucy Hopkins
Maddie - Hannah Baran
Mckenzie - 
Molly - Catherine DuBois 
Quinn - Gabriella Pingue
Shawn - Ella Burns
Tracy - Gioia de Leonardis 
Zoey - Abby Winter
Police -  Ryan Kirchofer (Guard),  Liam McBride, Abby Bullett

Senior Dance Ensemble - Emily Boyd, Emily Fulton, Lexi Bowman, Ella Burns, Abby Bullett, Abby Winter, Sterling Tausendfreund, Hannah Jamal, Liam McBride, Lucas Romanelli 
Playwright’s Note

Most people know the basic premise of Robin Hood. A skilled marksman who stole from the rich to give to the poor. It’s British folklore that has been told from generation to generation. Movies, and books abound with all kinds of different interpretations. In some, he is of noble birth. In others, he rises from the ranks of the lower classes to a position of power within the very government he opposes. What would drive a young man to risk life and limb in order to oppose a regime that was unjust? As a writer, I am always interested in how stories from our past are relevant enough to inform our present. The writer, Stephen King asks “what if” questions and thinks of several situations which he turns into books. I personally like this idea. It can open up all kinds of new and interesting approaches to traditional stories. 
What if Sherwood Forest was the name of a housing development hell bent on destroying the precious land in the name of progress?” What if the man in charge was a corrupt politician? What if that politician had a daughter who opposed his way of thinking? What if that daughter turned out to be the sister of Robin Hood? What if a group of children found themselves alone and abandoned on the streets? (like the Merry men of the original story who were forced to live like outlaws in the woods)? And what if Robin was a girl? What I discovered from this exercise was that the folklore of old actually fit very nicely into a modern re-telling of this classic tale of good vs evil and helped make the stakes of the original story fresh and current.
-Lezlie Wade
Plot Synopsis
ACT ONE
A group of homeless children are discovered squatting on the abandoned Sherwood Forest housing development. With their parents detained in some unknown location, they struggle to survive, but refuse to give in to the corrupt Sheriff Sherman of Nottingham.
His deputy, Annwn, tries to gather their names in an effort to identify who they are, but Robin Hood arrives on the scene and rallies the children to fight back against the tyrannical Sheriff.
Back in Nottingham, the Sheriff has other problems to contend with. His adopted daughter, Marion, has run away from home in a rebellious act against her father’s contentious ways. Lost and alone for the first time in her life, she lands herself straight inside Robin Hood’s gang. In an effort to prove herself worthy of their trust, she suggests they ransom her for money, which they can use to further their cause.
The Sheriff, furious at how his daughter’s behaviour might affect his upcoming election, orders Annwn to capture Robin Hood in an effort to quell what is turning out to be a big problem for him in the press. When Annwn tries to reason with him, he threatens her with information about her own rebellious past and suggests she prove her loyalty to him...or else.
Anwnn, no longer convinced that the Sheriff is acting in the best interest of the people, joins forces with Robin Hood and Marion to steal from the rich and give to the poor. In an effort to trick the Sheriff and his guards, Marion is captured, but Robin Hood offers to give herself up for Marion’s release and the bargain is struck.
ACT TWO
With Robin behind bars, the children make the decision to rescue her and begin to train for battle. Marion, out of her element, relies on John Little for help and the two of them become friends.
In Nottingham, Annwn helps Robin escape, and with some newly discovered ancestral powers, she sets off to free the children’s detained parents, while Robin helps them prepare for the upcoming battle.
The Sheriff and his guards arrive in Sherwood Forest. Robin and the children do battle and with the help of Annwn’s magical powers, defeat the Sheriff.
With the Sheriff gone, Annwn re-unites the children with their parents and Robin and Marion discover that they are, in fact, sisters.
Order is restored and the rebuilding of Sherwood Forest and Nottingham begins.
Characters 
Robin Hood 
Teenager, courageous, smart, loyal, a bit rough around the edges. Has been on her own for a long time.
Marion 
Teenager, daughter of a wealthy and corrupt politician. Currently navigating her way through adolescence and discovering that she has a courageous, rebellious side to her.
Will 
The youngest member of the gang of kids. Tries to be brave, but having a more difficult time of it. Really misses his / her parents.
John Little 
One of the oldest members of the gang of kids. Has taken on a parental role. Protective, fiercely loyal. Probably won all the Boy Scout prizes.
Tuck 
Cousins with Janet. Spiritual. Believes in a higher power. Fair and honest. A pacifist. Violence would be the last resource. Cares deeply for others.
The Sheriff of Nottingham 
Also known as Sheriff Sherman of Nottingham. Nothing really redeemable about him. He's Cruella De Ville without the Dalmatians. He comes from a long line of
crooks. He's Voldemort in Nottingham. Every town probably has one of these.
Annwn 
Deputy of Nottingham. A bit of an "Everywoman" at the beginning. Anxious. Spineless. Not even really noticed by her employer. When she discovers she actually comes from a long line of powerful women, she develops real chutzpah. Becomes a kind of superhero.
Reporters, Winnie, Wickham & Wilma 
Work for the Sheriff, but really will work for whomever is in power. Ambitious and perhaps a bit smarmy. They are a cross between the National Enquirer and The New York Times That means they write for papers like the North Dakota Herald.
Guard (Niall) 
Slow, dumb, menacing. Part of what makes the Guard so scary is how simple he is.
Page (Stephanie) 
The Sheriff's secretary. Probably reads the National Enquirer and believes it's all real.
Ensemble Children (Merry Men and Maidens) as well as Robin, Marion, John Little, Tuck, Will, Niall, Stephanie & the Three Reporters (doubled)
ANDY, ARTHUR, BOBBI, BROOK, CHARLIE, CHRIS, DALE, DREW, ELLIOTT, EMERSON, FRANCES, GARVY, GWEN, SAM, HARRIET, HUNTER, JAMIE, JANET,JESS, JORDAN, JOSH, JULES, KELLY, KELSEY, KENNEDY, HAROLD, M.J. MADDIE, MCKENZIE, MOLLY, QUINN, TRACY, ZOEY,- various ages. All survivors. Working hard together to get by. Over time they have become a type of family. They all have their roles within this society they've formed. Some find food. Some clean. Some
entertain. They are all protective, and loyal to each other.
Andy 
Super athletic. Captain of the girl’s hockey team. Knows how to get along with everyone and at the same time inspire them to continue to work together. Eager to latch on to any idea that involves saving her parents.
Arthur 
Back in his “Other” life, he loved fishing with his dad. Loves animals and nature. Really keen on saving the forest and is super proud of his parents for standing up to the Sheriff. Arthur knows the difference between a mushroom and a toadstool. He knows which berries are edible and which are poisonous. He also knows how to mix things found in nature to make medicine.
Bobbi 
Imaginative. A creative thinker. Someone who is able to think outside of the box. Proactive, but prone to get frustrated when others can't understand what she is talking about or the way she thinks. Gets along well with Marion.
Brook 
Wants to be a teacher. Loves learning and sharing what she has learned. A great team player. Always fair and supportive.
Charlie 
Oldest sister to Zoey and Kennedy. In her “Other”life she was a bit of a tomboy. Athletic and Captain of the Volleyball team. Popular with all the kids and super supportive.
Chris 
A worrier. Concerned about everything and how much longer they will have to endure this life. Wants her parents to come back. In her “other’ life she was spoiled a bit. This is an eye opening experience for her.
Dale 
Ready to try anything. Proactive. Resourceful. A great wing-person. Everyone’s best friend.
Drew 
A writer. Probably keeps a journal and is writing everything that happens down for a best-selling novel at some point in her future. Might aspire to be a journalist or anchorperson.
Elliott
Sister to Tracy and Garvy. Hard worker and clever with anything that requires building or assembling. Resourceful and supportive.
Emerson 
Loves nature. Enjoys camping and the great outdoors so one of the most adaptable of the kids under the current circumstances. Knows how to handle the elements and is an important part of their being able to survive severe weather. Knows how to stay warm.
Frances 
‘Best Buds’ with M.J. In her “other” life, was always in the Principal's office for one reason or another. Mostly just small tricks played on others. Not malicious, just curious to see what would happen if a frog was in someone’s pocket.
Garvy 
Sister of Elliott and Tracy. A very good judge of character. Loyal and devoted to people she cares about. Would walk to the ends of the earth for someone she considers friend and family. Strong willed and determined.
Gwen 
Very good at solving puzzles and riddles. Like to do crossword puzzles and word games. Trusting and smart. Quiet but always thinking. A great listener.
Sam 
Bit mischievous. Not great with authority figures but understands the necessity of “getting along”. Likes John Little a lot, but is not quite sure if Robin Hood is all she says she is.
Harriet 
Big Sister to Molly. Suspicious of people. Doesn’t trust anyone that easily, but once she gets to know you, can be your best friend. One of John Little’s best friends. 
Hunter 
This is a nickname given to her by the other kids. A great cook. Best friends with Tuck. Very good at being able to spy on people. Never heard when creeping up behind people. Bit of a Ninja.
Jamie 
Sister to Julie. Picky eater and always complains about getting dirty and not having enough food. Listens to John Little and Robin, but suspicious of Marion…probably because they are similar in many ways.
Janet 
Cousins with Tuck. In her “Other” life she was super popular. Always had the best clothes and nicest hair. She and Marion would be great friends if they knew each other in school. Doesn’t like confrontation. Wants everyone to get along.
Jess 
The kind of kid you can go to and trust anything with. Great at keeping secrets and being loyal. The kid everyone is friends with, but who chooses not to have one best friend in order to be everyone’s friend.
Jordan 
Bit afraid of everything. Anxious and eager for the situation to resolve before it gets worse. Looks up to John Little. Probably thinks having Marion in their midst is a big mistake.
Josh 
Mathematical. Science nerd. Smartest boy in school, when there was a school to go to. If they need something built of made, Josh is the one to design it.
Julia 
Sister to Jamie. Spirited. Feisty. Quick to get into an argument. Hates being in the situation they are in. Frustrated.
Kelly 
A bit eccentric. Can read tea leaves and palms. Tends to believe in signs and Omens. Very helpful. Most likely to become great friends with Annwn.
Kelsey 
In the “Other” life, Kelsey’s father was a doctor. She is great at knowing what to do if someone cuts their foot or hand or burns themselves. Very calm in the face of pressure. Orderly and understanding.
Kennedy 
Youngest sister to Charlie and Zoey. In their “other” life, smart in school. Loves reading and making up stories. Great at taking information and coming up with ideas on how to make a plan. Works well with John Little and Robin. Doesn’t mind Marion, but isn’t sure she can be trusted. Eager to find a way to save her parents.
M.J. 
‘Best Buds’ with Francis. Her best friend and accomplice. If Frances put the frog into a pocket, M.J. was the one who found the frog…or worse yet, had the idea. They are comediennes, pranksters.
Maddie 
Very meticulous. Always cleaning. Eager to maintain some kind of normal even in the abandoned home. Takes on the role of mother a bit. Always reminding people to wash their hands and brush their teeth. Friends with Tuck.
McKenzie 
Great fighter. Able to handle any weapon that John Little teaches her. One of his best friends and allies. Keeps to herself but loyal and courageous.
Molly 
Younger sister to Harriet. Sweet and kind. The sort of kid who would give up her ice cream to feed someone who is hungry. Generous and caring. Loves animals.
Quinn 
Argumentative and quick to lose her temper. Cares about the group but impatient. Wants to rescue her parents at any cost. Great warrior.
Shawn 
A brilliant sewer. Able to fix anything that has ripped, torn or needs mending. Also able to create clothes from castaways. A born designer. Super creative.
Tracy 
Sister to Garvy and Elliott.A born storyteller. The first person you would find at the campfire telling a story. Helps ease the kids who are anxious. Able to make up things on the spot. Imaginative.
Zoey 
Second Sister to Charlie and Kennedy. Very agile. Able to climb things, like trees. Very good at spy work and eavesdropping. The kind of kid who could sneak right into the Sheriff’s office without him even knowing it. Born to a career in espionage.
Ensemble Police & Corporate Types 
An assortment of suits, and enforcers who work for the Sheriff. All spineless, opportunistic types. The sort of people who think Climate Change is a hoax.
Song List 
Lyrics by Lezlie Wade 
Music by Jean-Luke Addison
ACT ONE 
#01 The Sheriff of Nottingham 
#02 Everyone's Welcome to Sign
#03 Robin's Lament
#04 The Daughter of a Politician
#05 Family
#06 Parents Do Their Best
#07 The Incantation
#08 Reporters Fugue
#09 Incantation (Reprise)
#10 I’m Not Going Back

#11 Steal from The Rich/Give to the Poor 

ACT TWO
#12 Robin Hood
#13 Why Not Be Friends?
#14 Sheriff of Nottingham (Reprise)
#15 Break Robin Free
#16 Incantation (Reprise)

#17 Heroes 
#18 We Are Here

#19 Incantation (Reprise)

#20 Hero (Reprise) 

Kids

Annwn

Robin Hood 

Marion

Robin, Marion & Kids Ensemble

Sheriff 

Annwn

Otto, Oswald & Orville
Annwn
Marion  
Robin, Marion, Kids, Annwn
Sheriff 

Marion & John Little 

Sheriff, Robin, Annwn
Kids Ensemble
Annwn, Robin, Marion 
Robin & Kids Ensemble
(Recorded Parents) 
Annwn
Kids Ensemble


Curricular Links
In choosing to take your class to see Robin Hood, you are providing your students an opportunity filled with rich learning. Although the obvious connection is to The Arts curriculum, Robin Hood relates to cross-curricular subjects such as Language Arts, Social Studies, Math, and Physical Education. Outlined below are a number of opportunities for connecting this play to the Ontario Curriculum. 
Grades 3-8 

Dance
A1. Creating and Presenting: apply the creative process to the composition of movement sequences and short dance pieces, using the elements of dance to communicate feelings and ideas;
A2. Reflecting, Responding, and Analysing: apply the critical analysis process to communicate their feelings, ideas, and understandings in response to a variety of dance pieces and experiences;
A3. Exploring Forms and Cultural Contexts: demonstrate an understanding of a variety of dance forms, traditions, and styles from the past and present, and their sociocultural and historical contexts.
Drama
B1. Creating and Presenting: apply the creative process (see pages 19–22) to process drama and the development of drama works, using the elements and conventions of drama to communicate feelings, ideas, and stories;
B2. Reflecting, Responding, and Analysing: apply the critical analysis process (see pages 23–28) to communicate feelings, ideas, and understandings in response to a variety of drama works and experiences;
B3. Exploring Forms and Cultural Contexts: demonstrate an understanding of a variety of drama and theatre forms, traditions, and styles from the past and present, and their sociocultural and historical contexts.
Music 
C1. Creating and Performing: apply the creative process (see pages 19–22) to create and perform music for a variety of purposes, using the elements and techniques of music;
C2. Reflecting, Responding, and Analysing: apply the critical analysis process (see pages 23–28) to communicate their feelings, ideas, and understandings in response to a variety of music and musical experiences;
C3. Exploring Forms and Cultural Contexts: demonstrate an understanding of a variety of musical genres and styles from the past and present, and their sociocultural and historical contexts.
Visual Arts 
D1. Creating and Presenting: apply the creative process (see pages 19–22) to produce a variety of two- and three-dimensional art works, using elements, principles, and techniques of visual arts to communicate feelings, ideas, and understandings;
D2. Reflecting, Responding, and Analysing: apply the critical analysis process (see pages 23–28) to communicate feelings, ideas, and understandings in response to a variety of art works and art experiences;
D3. Exploring Forms and Cultural Contexts: demonstrate an understanding of a variety of art forms, styles, and techniques from the past and present, and their sociocultural and historical contexts.
	ELEMENTS OF DESIGN
Students will develop understanding of all elements of design. 
·       line: lines to indicate emotion (e.g., smooth, horizontal lines can give a feeling of peace and harmony); contour lines (e.g., edges of objects); lines of various weights; repetition of lines to create visual rhythm 
·       shape and form: free-standing forms “in the round” (e.g., Henry Moore’s figurative work) and “bas relief sculpture” (e.g., masks); shapes organized in a pattern showing radial symmetry and/or in a mosaic; changes in shapes, depending on the angle or point of view (e.g., view from the top, side, bottom); positive and negative shapes (e.g., closed curve with shape inside and outside); grouping of shapes; abstract shapes and forms 
·       space: positive and negative space in art work; diminishing perspective in various contexts (e.g., in vertical placement, in diminishing size, and/or in overlapping shapes); variation in size to create the illusion of depth 
·       colour: monochromatic colour scheme; colour emphasis through variations in intensity (e.g., subdued colours next to bright, intense colours); advancing colour 
·       texture: texture elaboration (e.g., embossing, piercing, pinching, pressing, scoring, scraping); texture quality (e.g., matte, sheen); low relief in collographs 
·       value: mixing of shades; variations in value to create emphasis (contrast in value)

	PRINCIPLES OF DESIGN
Students will develop understanding of all principles of design (that is, contrast, repetition and rhythm, variety, emphasis, proportion, balance, unity and harmony, and movement).
·      Grade 4 –emphasis: use of colour intensity, contrast in value, placement and size of shapes, and/or weight of line to create a particular focal point
·      Grade 5 –proportion: the relationship of the size and shape of the parts of a figure to the whole figure; the scale of one object compared to its surroundings, with indications of how close and how large the object is (e.g., figures with childlike proportions that are approximately “five heads high” and adult figures that are approximately “seven or eight heads high”; caricature; use of improbable scale for imaginary settings and creatures) 
·      Grade 6 – balance: arrangement of the elements of design to create the impression of equality in weight or importance (e.g., a formal or symmetrical arrangement produced through distribution of shapes; an informal or asymmetrical arrangement produced through use of colour); colour concepts to be used in creating balance (e.g., light or neutral colours appear lighter in “weight” than dark or brilliant colours; warm colours seem to expand, cool colours seem to contract; transparent areas seem to “weigh” less than opaque areas) 
·      Grade 7 – unity and harmony: radial balance (e.g., a mandala); similarity (e.g., consistency and completeness through repetition of colours, shapes, values, textures, or lines); continuity (e.g., treatment of different elements in a similar manner); alignment (e.g., arrangement of shapes to follow an implied axis); proximity (e.g., grouping of related items together) 
·      Grade 8 – movement: actual lines to lead the viewer’s eye (e.g., solid lines, dotted lines); subtle or implied “paths” using shape, value, and/or colour (e.g., an invisible path created by leading the eye from large shapes to small shapes, from shapes in dark colours to shapes in lighter colours, from familiar shapes to unfamiliar shapes, from colour to no colour); actual action (e.g., kinetic sculpture, animation); implied action (e.g., an invisible path created by an arrow, a gaze, or a pointing finger; the “freeze frame” effect of an object in motion, such as a bouncing ball suspended in mid-air or a runner about to take the next step).


Physical Education 
B1. Movement Competence: Skills, Concepts, and Strategies: perform movement skills, demonstrating awareness of the basic requirements of the skills and applying movement concepts as appropriate, as they engage in a variety of physical activities; 
B2. Movement Competence: Skills, Concepts, and Strategies: apply movement strategies appropriately, demonstrating an understanding of the components of a variety of physical activities, in order to enhance their ability to participate successfully in those activities. 
Language Arts
Oral Communication 
1. listen in order to understand and respond appropriately in a variety of situations for a variety of purposes;

2. use speaking skills and strategies appropriately to communicate with different audiences for a variety of purposes;

3. reflect on and identify their strengths as listeners and speakers, areas for improvement, and the strategies they found most helpful in oral communication situations.

Reading 
1. read and demonstrate an understanding of a variety of literary, graphic, and informational texts, using a range of strategies to construct meaning;

2. recognize a variety of text forms, text features, and stylistic elements and demonstrate understanding of how they help communicate meaning;

3. use knowledge of words and cueing systems to read fluently;

4. reflect on and identify their strengths as readers, areas for improvement, and the strategies they found most helpful before, during, and after reading.

Writing 
1. generate, gather, and organize ideas and information to write for an intended purpose and audience;

2. draft and revise their writing, using a variety of informational, literary, and graphic forms and stylistic elements appropriate for the purpose and audience;

3. use editing, proofreading, and publishing skills and strategies, and knowledge of language conventions, to correct errors, refine expression, and present their work effectively;

4. reflect on and identify their strengths as writers, areas for improvement, and the strategies they found most helpful at different stages in the writing process.

Geography
A1. Application: analyse some challenges and opportunities presented by the physical environment and ways in which people have responded to them
A2. Inquiry: use the geographic inquiry process to investigate the impact of natural events and/or human activities that change the physical environment, exploring the impact from a geographic perspective
A3. Understanding Geographic Context: demonstrate an understanding of significant patterns in Earth’s physical features and of some natural processes and human activities that create and change those features
Social Studies
A1. Application: describe some of the ways in which people’s roles, relationships, and responsibilities relate to who they are and what their situation is, and how and why changes in circumstances might affect people’s roles, relationships, and responsibilities as well as their sense of self
A2. Inquiry: use the social studies inquiry process to investigate some aspects of the interrelationship between their identity/sense of self, their different roles, relationships, and responsibilities, and various situations in their daily lives
A3. Understanding Context: demonstrate an understanding that they and other people have different roles, relationships, and responsibilities, and that all people should be treated with respect, regardless of their roles, relationships, and responsibilities
Mathematics
Number Sense and Numeration:
Grade 4:
· Read, represent, compare, and order whole numbers to 10 000, decimal numbers to tenths, and simple fractions, and represent money amounts to $100

· Solve problems involving the addition, subtraction, multiplication, and division of single- and multi-digit whole numbers, and involving the addition and subtraction of decimal numbers to tenths and money amounts, using a variety of strategies

Grade 5:
· Read, represent, compare, and order whole numbers to 100 000, decimal numbers to hundredths, proper and improper fractions, and mixed numbers;

· Solve problems involving the multiplication and division of multi-digit whole numbers, and involving the addition and subtraction of decimal numbers to hundredths, using a variety of strategies

Grade 6:
· Read, represent, compare, and order whole numbers to 1 000 000, decimal numbers to thousandths, proper and improper fractions, and mixed numbers

· Solve problems involving the multiplication and division of whole numbers, and the addition and subtraction of decimal numbers to thousandths, using a variety of strategies

Grade 7:
· Demonstrate an understanding of addition and subtraction of fractions and integers, and apply a variety of computational strategies to solve problems involving whole numbers and decimal numbers

· Demonstrate an understanding of proportional relationships using percent, ratio, and rate

Grade 8:
· Solve problems involving whole numbers, decimal numbers, fractions, and integers, using a variety of computational strategies

· Solve problems by using proportional reasoning in a variety of meaningful contexts
Science
Understanding Structures and Mechanisms 
Grade 3: Strong and Stable Structures:
1. Assess the importance of form, function, strength, and stability in structures through time

2. Investigate strong and stable structures to determine how their design and materials enable them to perform their load-bearing function

3. Demonstrate an understanding of the concepts of structure, strength, and stability and the factors that affect them

Grade 5: Forces Acting on Structures and Mechanisms:
1. Analyse social and environmental impacts of forces acting on structures and mechanisms

2. Investigate forces that act on structures and mechanisms

3. Identify forces that act on and within structures and mechanisms, and describe the effects of these forces on structures and mechanisms

Grade 7: Form and Function:
1. Analyse personal, social, economic, and environmental factors that need to be considered in designing and building structures and devices 

2. Design and construct a variety of structures, and investigate the relationship between the design and function of these structures and the forces that act on them

3. Demonstrate an understanding of the relationship between structural forms and the forces that act on and within them 
Preparing to View a Live Performance
Preparing students for interaction with a musical production performance can pique the students’ interest and heighten the value of their viewing/listening experience. This is a good time to remind students that we all respond to the same arts expression differently, and our cultural perspectives and past experiences will influence our responses. 
(Information for teachers)
Hand out the student information, “Attending a Live Performance” and read it together, in small groups or individually. Then discuss the following questions, checking for student comprehension. 
1.    Why go to the theatre at all? 
2.    What is so special about a theatre performance? 
3.    What are the basic reasons for attending a live theatre performance? Explain these reasons. 
4.    How can we prepare as a class for attending the theatre? 
5.    Has anyone ever been to a performance at the First Ontario Performance Arts Centre (PAC)? How is the PAC similar and/or different to the information provided? 
6.    What is audience etiquette? 
7.    What are the ten rules of audience etiquette? Why is it so important to follow appropriate audience etiquette? 
8.    Why is it important to keep an open mind at a theatre performance? 
(Student Handout)
Why go to the Theatre? Why go to the theatre at all? What is so special about a theatre performance? 
In a theatrical performance, there are live performers in the presence of a live audience, and the electricity generated between actors and spectators is the most exciting aspect of attending a theatre production. In theatre--unlike film or television--each performance is unique because each audience responds differently and brings different expectations and sensibilities to the event. For example, think about a comedy onstage and a comedy in the movies. During the staged performances, the audience's response or lack of response will clearly affect the way the actors and actresses shape their performances. During the running of the film, the reaction of the audience in the movie house can obviously have no impact on the performers. A theatre event exists in time and changes over time; a film exists on celluloid and does not change. Remember, then, that although a theatre performance has many components--including playing space, scenery, costumes, lighting, sound, and text--its primary elements are always the performers and the audience. 
When people think about why they go to the theatre, there are usually three basic reasons: entertainment, community interaction, and personal growth. To begin with, for most audience members the desire to go to the theatre is connected with their desire to be entertained. For these people, theatre is a way to relax, a source of enjoyment and fun, an escape from daily existence. Slapstick comedies, farces, musicals, and melodramas are examples of theatrical works meant primarily to entertain. 
Second, a theatrical performance is a communal experience: it brings people together for a period of time. (*in fact, the origins of theatre are closely related to religious ceremonies and rituals which are also communal experiences.) Third, theatre can enrich individual audience members intellectually, emotionally, and perhaps spiritually. It can help us to see and understand the complexities and crosscurrents of everyday life and can also expand our horizons far beyond everyday life. Indeed, some theatre artists believe that the function of theatre is to "teach." 
When you yourself attend the theatre try to determine your own reasons for being there, keeping in mind that many theatre pieces are both entertaining and enriching. From reading plays, watching television, and attending movies, you have probably formed a good idea of what kind of live theatre you will enjoy. You know that comedies and farces can make you laugh and feel carefree. Dramas and tragedies can introduce you to new ways of looking at the world, and perhaps can lead you to think about parallels between your own experience and the universal human condition. 
Preparing for Theatregoing 
Before you attend a theatre performance, you can do some preparation that will help you get the most out of it. Reading about the play you are going to see can add to your enjoyment and understanding. If the play is a classic, you might find some useful information about it in your textbook or a theatre history book. In addition, there may be books or articles about the life and work of the playwright or about drama and theatre in the period when the play was written. You may also want to read the play itself. All this can provide background for you as a theatregoer.
Another effective way to prepare for a theatre event is to read a review of the production. Often, you will find that a local newspaper has printed an article by a critic describing and evaluating the performance and giving background information about the play and playwright. Words of warning, however, do not be unduly swayed by the opinions expressed by the reviewer, since what you like may be completely different from what he or she prefers. Use the review only as a source of information and go to the theatre with an open mind. 
The Lobby 
The lobby of a theatre space is a "holding area" for the audience members before they enter the auditorium. Usually, a lobby tells you something about what kind of theatre experience you can expect to have. For example, commercial Broadway theatres, well-established regional theatres, and touring houses often have lavish lobbies; off-Broadway, off-off-Broadway, and alternative theatres frequently have small lobbies that are modestly decorated or even undecorated. In some small theatres, there may be no lobby at all: the audience members simply congregate out on the street.
You may find considerable information in the lobby that can help you better understand and appreciate a theatre event. For example, there may be photographs of the performers and other artistic personnel (these photos are known as headshots), photos of the current production or past productions, posters reflecting the point of view of the production, historical information about the theatre or the company, or awards won by the company. In addition, you might be able to pick up brochures for season tickets or future productions. From the moment you enter the lobby area, you should begin to assess your feelings about the experience. 
Programs 
As you enter the auditorium, you will probably receive a program from an usher who may also escort you to your seat. The program will contain much useful information that can help you enjoy and understand the theatre event.
In the program, or playbill, you will find the title of the play, the author, the cast of characters, the actors and actresses, the designers, the director, and various other people involved in mounting the production. In some playbills, you will also find brief biographies of these people. In addition, you will find information about the setting of the play (place and time), its division into acts or scenes, and the number of intermissions. 
Some playbills also include notes about the play; such notes may be written by the playwright, the director, or the dramaturgist--the literary advisor to the production. Notes like these can make you aware of the historical relevance of a play and the director's approach to the text. 
Be sure to read the program and any notes in it, but don't read this material during the actual course of the performance. The best time to read the program is either before the performance starts or during intermission. 
The Theatre Environment 
One of the most important environmental elements you will encounter
when you enter a theatre is the performance space. The presentation may be taking place in a traditional theatre building with an arena, thrust, or proscenium stage, in a converted space, or in a "found" space. 
Another aspect of the environment is the locale of the theatre. For example, New York has theatres in the Broadway district, off-Broadway, and off- off-Broadway. For the most part, Broadway theatres are large proscenium-arch spaces; off-Broadway theatres (as the term implies) are outside the Broadway district, are much smaller, and usually seat about 300 in a proscenium, thrust, or arena configuration, off-off-Broadway theatres house experimental groups in small found spaces and seat only about 100. 
Other types of theatre environments include dinner theatres, which combine theatrical entertainment with dining and are very popular in many cities--for example, Orlando, Florida. Many communities have popular amateur community theatres, housed in traditional theatre spaces or found spaces. High schools, colleges, and universities also produce many theatrical events for their own students and their communities. 
Each theatre environment creates a specific ambiance and unique expectations on the part of the audience. As you enter a theatre and its playing space, you might want to think about what the atmosphere is like and what impact it has on you. After you are seated, but before the performance actually begins, you may also want to think about, and assess, certain other elements. Is there a curtain, for example? If so, is it raised or lowered? What effect does a raised or lowered curtain suggest? If the curtain is up, is scenery visible? If so, what does the scenery seem to suggest about the production? 
Audience Etiquette 
Western theatre, particularly since the nineteenth century, has developed certain rules of behavior for audience members--expectations about what audiences do and don't do. However, you should keep in mind that any given theatre event might have some unique expectations about the audience's behavior. 
At a traditional theatre performance, the audience is expected to remain silent for the most part, and not to interrupt the performers. Audience members should not talk to each other as if they were at home watching television, they should not hum or sing along with music, unwrap candy or other food, eat loudly, search through a purse, or backpack, or take notes in a distracting way. They should also turn off cell phones, iPods, or other electronic devices. Remember that the actors can hear the audience noises and distracting behavior will have an impact on their concentration and performance. Noise and distractions also affect the experience of other spectators. 
Students may be concerned about note-taking, since they often will need to make notes in order to remember key elements of the production. An unobtrusive way of taking notes is to jot down only brief phrases or terms that will jog your memory later. Then, you can embellish your notes during the intermission or intermissions, or after the last curtain. 
Of course, traditional audiences are not always absolutely quiet. Audiences at comedies can laugh, for instance. Audiences at musicals can applaud after a song (in fact, they're expected to). On the other hand audiences at serious plays might not applaud until the end of the performance--and even then, an audience may be so stunned or so deeply moved that there will be a moment of silence before the applause begins. 
As noted above, not all of these traditional expectations may apply at every theatre event. Dinner theatres are one example, since the audience may be eating during the presentation. (We might also note that audiences eat during the performance in many traditional Asian theatres, and they may speak back to the stage). Audiences at some productions are expected to interact with the performers in some comic presentations, for instance, actors may enter the audience space or actually speak to individual audience members, and in some nontraditional productions, audience members may even be expected to participate in the performance. (We should mention, however, that because this kind of interaction or participation departs from the usual behavior of theatre audiences, it makes some theatregoers feel uncomfortable.) 
Intermissions 
Intermissions serve a variety of functions. Of course, you do not have to leave your seat. Many audience members stay in place and use the time just to stand and stretch. You can use the respite to review your notes, go to the restroom, buy refreshments (if they are available), and discuss the production with friends. 
An intermission usually lasts about 15 minutes, and the lights in the lobby will be flashed on and off as a signal that the intermission is ending. You should return to your place when signaled to do so, because the theatre may not seat you if you return late, after the performance has resumed. 
Keeping an Open Mind 
One of the main purposes of theatre is to let you see the world from different perspectives and experience differing viewpoints and lifestyles. Consequently, there may be times when what you see onstage will be something with which you disagree or even find offensive. In a situation like this, it is helpful to keep an open mind while you are watching the performance. It is not necessary for you to agree with or approve of what you are hearing or seeing, and you may find that after the show is over you reject everything that has been presented. However, while the performance is going on, you should try to suspend judgment and experience it as receptively and tolerantly as possible. 
 
First Impressions
Give students the opportunity to air or record their first spontaneous reactions to the musical. Provide a non-judgmental atmosphere where the students will feel confident to give their first reactions and where all students’ reactions will be accepted. 
You can solicit students’ first impressions by asking “What was your immediate reaction to the work?” or ask them for words that immediately came to mind. Record their first impressions on chart paper or have them keep track themselves or use Arts Education Student Recording Sheets from the Saskatchewan Learning website. 
Encourage students by asking questions such as the following: 
1. What are the first five words that come to mind when you think about this artwork?
2. What moments did you like the most?
3. What was your overall impression?
4. Was there a central idea that stood out for you? 
5. How did the music, sound, score, lighting, etc. affect you? 
Before the Show 
Sometimes it is a good idea to listen to a recording of other performances of the show, or to read a synopsis of the story so that you will know what is happening. A plot synopsis is provided in this package. In the case of Robin Hood, you may want to reflect on what thoughts and ideas do those songs bring to mind?
During the Show 
Pay attention to the following elements so that you have something to write about: 
· Did the show hold your interest throughout?
· How was the story told? Was there suspense?
· Was there one main story or many connected stories?
· Was the story comic or tragic?
· Did you enjoy the music in the show? Did you have a favourite song?
· Which of the performers did you enjoy? Did the performers portray their characters well?
· Were there “big ideas” in the themes of the show? Did you think about things differently after the performance?
· What were the sets, costumes, lighting, background and music like? 
· Would you recommend the show to others? 
After the Show
Think carefully about the experience. If this is the first time you have seen a live theatre performance, consider how the experience is different from other ways of having a story told to you. Was seeing a show performed by young people differ than a show performed by adults? 
Worksheet for Theatregoing
The following worksheets have been designed as an aid to note taking. They should be used while you are attending a production. They do not call for extensive information, rather, they will help you jot down quick impressions that you can use later to jog your memory when you are actually developing your review. That is, the questions on these sheets are meant to help you accumulate information, which can be used to respond to the more in-depth questions in the preceding section. To fill out the worksheets, you will enter information at three different times during your attendance at the theatre event. 
Remember: Do not try to write an essay or even any fully developed statements while you are watching the performance; that would defeat the whole purpose of theatre going. 
Notes before the performance... 
1. Theatre 
a. Jot down three adjectives that describe the atmosphere of the theatre. 
b. What kind of theatre is it: proscenium, thrust, arena, found space? c. Draw a quick sketch of the auditorium area below. 
2. Program 
a. Jot down when and where the play is set and any other information you have gleaned from the program. 
b. Read any notes in the program and underline three sentences that you believe will help you better understand the production. 
c. Underline any historical information in the program about the play or playwright. 
3. Playing space 
a. Can you see the playing space before the performance begins, or is the curtain down? 
b. If you can see the playing space, what are your impressions about the scenery? What does it seem to suggest about the production? (Just jot down a few adjectives that reflect your first impressions.) 
Intermission notes 
1. Who is the central character? With whom does the character conflict? Write down their names. 
2. For each of the characters you have just named, jot down three adjectives that describe his or her personality and physical attributes. 
3. For each of the characters you have named, write down three adjectives to describe how you feel about the performance of the actor playing him or her. 
4. Briefly describe a specific moment or scene that you thought was particularly dramatic, effective, or significant. 
5. Describe a striking use of an image or simile by a character, or a moment in which such an image is used. 
6. Has any character directly addressed the audience? Note who and (very briefly) when. 
7. Jot down three adjectives that reflect your impressions about each of the following: 
Scenery: 
Costumes: 
Lighting: 
8. Write one word or one short phrase which best describes the world of the play (for instance, absurd, unceasingly violent, repressed, uncontrollably cruel, sentimentally romantic, constantly hilarious.) 
9. Have any audience members been asked to participate in some way? If so, describe how; also, describe your own reaction. 
Notes after the performance 
1. List your initial responses to each of the production elements. Indicate whether you like or dislike each element, and provide an adjective that expresses why you like or dislike it. (Remember that it is these initial responses you will have to defend in your review.) 
2. Review your intermission notes. After the intermission (or after each intermission, if there was more than one), had you changed your opinion about any of the production elements? If so, jot down what changed. 
3. Write down what the high point of the action seems to have been and what resolution of the conflict, if any, has occurred. 
4. Have any characters changed between the beginning and the conclusion of the action? If so, provide an adjective or a short phrase to describe the character at the outset of the action and another adjective or phrase to describe him or her after the change. 
5. Does anything about the play or the production puzzle or confuse you? If so, jot it down. 
6. On this basis of this experience, would you go to the theatre again? Yes or no? (You will probably not include this point in your review, but your answer may interest you for its own sake! 
Major Themes
Themes are the fundamental and often universal ideas explored in a literary work. Some of the universal themes in Robin Hood are homelessness, adventure, friendship, authority/leadership and survival.
Theme #1 Homelessness
The issue of homelessness in storytelling usually leads to exclusion and social deprivation of characters; however, this is not the case in Robin Hood. All of the homeless children, including Robin Hood, form a family-type of relationship through helping each other find food and having each other’s backs. This play provides insight into resiliency; child homelessness can lead to freedom and growth beyond an oppressive community. This concept is highlighted in the play when Robin Hood and her friends take the initiative to try and help the poor by standing up to the Sheriff and the oppressive community he created. Although being homeless is often a sad, unfortunate and vulnerable situation, Robin Hood and her friends see their homeless position as a way to take charge, give the tax money back to the citizens of Nottingham that the Sheriff stole, and find their parents. Due to them being homeless, no one can tell them what to do except the Sheriff, and yet, the Sheriff still does not stand in their way. This demonstrates that Robin Hood and her friends form a home by being homeless. Overall, the play illustrates the concept of a good society through a group of homeless kids.     
Theme #2 Hope & Faith

The theme of hope is evident when Robin Hood arrives in Nottingham and states that she wants to help the homeless children find their parents and give back to the community what is rightfully theirs, which is the tax money. Due to Robin’s mentality and actions, the homeless children are hopeful that they and Robin can work together to stop the Sheriff from taking over a large piece of land that they deeply care about. Furthermore, the children are optimistic that Robin can lead them to victory in the hopes of saving their parents. Robin’s words of wisdom inspire the children that they must never give up when it comes to something they care about; thus, giving each other hope motivates their mental and physical strength to fight for what they believe in. In addition to the theme of hope, the theme of faith is connected and demonstrated throughout the play as well. Tuck delivers a prayer to the Merry Men and Maidens; this action represents the theme of faith as Tuck and the group ask for courage to save their parents. They have faith that they can help the community and change the unacceptable and inappropriate power dynamic of Nottingham. The prayer that Tuck conveys simply illustrates that the group has hope that their parents, and they themselves, not lose faith in the process of helping the community of Nottingham. The themes of hope and faith work together to encourage the Merry Men and Maidens to act in a confident manner to achieve their goal of saving their parents and the community. 
Theme #3 Friendship

Through the gaining of trust and loyalty, friendships are created. Robin Hood demonstrates the concept of friendship through her relationships with her friends. Robin and John Little’s friendship is mutual as they both care and look out for each other. John Little is very loyal to Robin, so when Robin is taken away by the Sheriff, John Little takes care of Robins’ friends and the rest of the Merry Men and Maidens. This demonstrates that John Little and Robin’s friendship is strong as John Little sticks by Robin’s side even though they are in a rough situation. Robin expresses her true friendship with the Merry Men and Maidens by thinking of them instead of herself. For example, Robin shows them how to get food through stealing so they can survive. Robin did not think nor did not care about the consequences if she was caught but wanted to ensure that her friends were fed and happy. Putting someone else’s happiness before your own demonstrates that you are a true friend. In addition, the friendship between Robin and Marion is formed through their mutual sense of trust in each other. They both have trust in each other that they will take down the Sheriff despite the consequences that this plan may bring. Due to their bond of trust, Robin and Marion’s friendship can never be broken nor destroyed. Other strong friendships are formed throughout the play such as Marion and John Little, and Marion and Annwn. Through the building of these friendships, the characters within the play are able to work together in their shared goal of getting back their parents and taking down the Sheriff of Nottingham. They all support and stick by each other regardless of any situation. 
Theme #4 Authority and Leadership 

There are several types of authority and leadership positions present throughout the play. The Sheriff of Nottingham begins the play as a person in power, which highlights the fact that he is a type of authority figure. He uses his position of authority to take control of the town; anyone who disagrees with his word or rules, he will certainly make their lives miserable, which illustrates his misuse of his power. The form of authority that the Sheriff demonstrates is unacceptable; as a leader of the community, the Sheriff should display humbleness, kindness, and empathy. However, the Sheriff does quite the opposite. He uses fear and manipulation towards the community as a way to ensure he remains Sheriff and that his goals are achieved. Although he is in a position of authority, the Sheriff is a prime example of a terrible leader. Nevertheless, Robin Hood is an example of a great leader, yet has no legal authority position within the community. Throughout the play, Robin Hood not only has her best interest in mind but the best interest for the people of Nottingham. She expresses that she is determined to find the children’s parents and give everyone’s money back. Her leadership role helps motivate the other children in terms of fighting for what they believe in. In addition, Robin’s selflessness and kindness leads to her willingness to sacrifice herself for those who she considers family. The play highlights that just because someone is in a position of authority, it does not mean that his or her actions are always appropriate and acceptable. The play empowers people to be a good leader by standing up for what you believe in, even if that means going against an authority figure. 
Theme #5 Survival
The theme of survival is shown through several moments throughout Robin Hood. At the beginning of the play, it is said that the Sheriff of Nottingham took everything from the children; he took their parents, which forced the children to take action and responsibility for their own survival. The children did their best to survive; however, it was still very difficult. They had to beg for food and even sleep in cold places. Robin Hood and her friends did not ask for help, as they had each other to depend on and that was all they could have hoped for. Throughout the play the children were able to survive because of their teamwork and commitment to each other. Robin took the lead in making sure that every single one of them would survive whatever obstacle the Sheriff threw at them and whatever sleeping arrangements had to be made.
Theme #6 Hero/Heroine
Heroines demonstrate and act with extraordinary courage, which is displayed through the character of Robin Hood. She stands up to the Sheriff, takes care of all of her friends, and never lets any obstacles stand in her way. Robin is considered a heroine by the courageous ways she acts towards her friends, figures of authority, and to herself. She never gives up on herself and she is always determined to fight for what she believes in, such as getting all the tax money back to the citizens of Nottingham and finding the children's’ parents. The theme of being a heroine is present throughout the play and ends with Robin winning the battle between her and the Sheriff. This demonstrates that being fearless can lead to an end result that everyone is happy about. Thus, Robin is the heroine of the play by the way she presents herself and by the way she helps the community of Nottingham. Her strength, bravery, and courage are characteristics that allow Robin to be the person she is and help those in need. 
Pre-Show Activities/Discussions
Activity #1: A Visit to Nottingham
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(20/30-minute activity)
Curriculum Connections: Social Sciences, Dramatic Arts, and Geography
Purpose: Students develop an understanding of the set and environment of the play.
Materials: Materials that make appropriate sounds for the scene. For example, for rustling of leaves in the forest, crunching papers can work.
Procedure: Get students to sit in a circle and bring the items for noise making. Pre-assign students with certain noises and instruments before you begin. Students will have to close their eyes, as they will go on an imaginary walk through the forest to the town of Nottingham. As the students go through the “walk”, they should imagine what they see while listening to what they can hear and smell. The teacher will lead students through the forest into the town, discussing what students see, starting with the trees and the grass. Students will hear the rustling of leaves, and the crunching of the ground as they go. The teacher will lead students into the town, where the sound of cars can be heard, and the sound of people walking around. The teacher will then go to the housing development where there are whispers of the children hiding and rats squeaking around. There is a bad smell in the air. The teacher will then lead the students to the Sheriff’s office where cameras will flash, everything smells like bleach, and papers are being shuffled. The teacher will then say their time in Nottingham is coming to an end and will lead the students out of the office, out of the city, and finally out of the forest to open their eyes. Ask students what they saw along the way through Nottingham and see if they imagined what it would smell like, or how it would be to live in different areas.
Activity #2: Move to the Music
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(15/20 Minutes)
Curriculum Connections: Health and Phys-Ed, Dance, and Music.  
Purpose: Allow students to recognize how sound can change the way you move and impact dynamics of a play performance.  
Materials: Various speeds and intensities of instrumental music
Procedure: In a physical education or dance room setting, allow students to find a safe space to move. Play various tempos of music and instruct students to move the way the music makes them feel. Music must match the dynamics of the play and prepare the students for the dynamics that they are going to experience in the play. 
Activity #3: Construction Underway 
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(35-45 Minutes)
Curriculum Connections: Science
Purpose: To show students the complications of homelessness and how many people try to cope with being homeless.
Materials: Cardboard boxes, tape, scissors, water, textbooks.
Procedure: Get students to form small groups, generally 3-4 students in each group. Explain to the students that they will be building a makeshift house, much like those who suffer from homelessness in the play might. Each house will be tested to make sure that it can survive outside through the rain and wind, as well as being large and sturdy. The students must build their houses strong enough to withstand the different elements of the outside as if they were homeless, and unlike their regular houses, the cardboard house materials are all that they have. They cannot get more than the materials that they have, and can only use what is given to them. As well, students must be able to fit in their houses, as it is the place that they could live in for days, weeks, or months like the children in the play. Give each student some cardboard boxes, tape, and scissors and let them build their houses. Once the students have finished building, test the different houses by pouring a bucket of water on them, pushing the house to see if it falls over, putting textbooks on the roof, and getting students to go inside to ensure they all fit. After, discuss with students how they think their house would do in the outdoors, and if they would use their house to survive if they had no other home and why. Make sure to explain to students that some children in the play have no choice to but to be homeless and have to live with whatever materials they can find.
Discussion#1
Write the themes on different pieces of Bristol board; homelessness, hope and faith, friendship, authority and leadership, survival, and hero/heroine. Allow the students to write or draw a picture of what they think the themes mean to them based the word. Following the activity, initiate a discussion with the class regarding the themes in the play. Use guiding questions to help the students share their responses on the Bristol board such as; “What does this word mean to you?” “Where do you see this word on a daily basis?” “What does the word make you think of?” Display Bristol boards around the classroom for students to refer to. 
Discussion#2
Give students a sheet with character descriptions. Allow students to pick one character. Once they pick their character that resonates most with them, have them draw a picture on the back of the sheet of what they think their character looks like. Once pictures are completed, display the students’ work around the classroom. 
Discussion #3
Prepare pieces of bubble gum for students (buy 1 for each student). Have students sit in a circle and hand out bubble gum to each student. Discuss how the piece of bubble gum is an important aspect of the their lives. Then take the bubble gum away from them and ask them how they feel without that significant object. “How did you feel when it was taken away?” “Can you survive without it?” “Do you want the object back?” “Can you replace the object?” This discussion will get students to understand how it feels to have their parents taken away from them just like in the play. 
Post-Show Activities/Discussions
Activity #1: Cooperative Obstacle Course
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(20-30 minute activity)
Curriculum Connections: Dramatic Arts, Health & Physical Education 
Purpose: Students will discover how teamwork and cooperation help in reaching a goal, just like The Merry Men and Maidens teamwork and cooperation are needed to stop the Sheriff from taking over the land and rescuing their parents. This activity is also used to show how people of higher class have an advantage through their greater access of resources. 
Materials: assortment of mats, skipping ropes, beanbags and lily pads 
Procedure: Ask the group of students to form equal groups. The goal of this activity is to get all of the students in each group from one end of the gymnasium to the other without touching the floor. The only way each student from each group can get across the gym floor is by using the equipment provided to their group by the instructor. However, there is a twist: the instructor is going to start by giving one group lots of resources and privileges and not the others, which would ultimately allow the group who has more resources to finish first over the others. Repeat the exercise, giving each group a fair chance with more resources.
Activity #2: The Nottingham Dance 
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(30-40 minute activity)
Curriculum Connections: Language Arts, Dance 
Purpose: Students develop a dance in pairs by portraying a scene in the play that demonstrates the theme of friendship.
Materials: Instrumental Music (if needed) 
Procedure: Ask students to get in pairs and to pick a scene from the play that involves two characters and their friendship. They will choreograph dance movements that demonstrate their friendship in that specific scene in the play. Pairs will then perform it to the class and the class will predict which scene they are portraying. Students will then explain to the class why they chose this specific scene and why it relates to the theme of friendship. 
Activity #3: Giving Back
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(50-60 minute activity)
Curriculum Connections: Mathematics
Purpose: Students can discuss rationing/dividing out the money that the children in the play stole from the Sheriff to give back to the people of Nottingham. This activity connects to the themes of homelessness and survival.
Materials: worksheets, fake money ($1026.75 worth x # of groups)
Procedure: The amount of money the children are able to collect in the play is $1026.75. Students will work in groups of approximately 4 or 5. Each group will receive $1026.75 of Monopoly money (or some other form of fake money). As a group, students will have to decide how they want to spend their money. There are three categories the students can spend their money on: Food, Medicine and Bedding. Students must allocate a certain amount of money to each of these categories and cannot have any money left over. After each group has decided how to spend their money, they will fill out the worksheet and answer follow up questions (see appendix). Questions 4-6 may be more suitable for the older grade children (6-8) and should be reviewed before assigning them to younger grades. 
 Activity #4: Discovery Walk
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(30-45 minute activity)
Curriculum Connections: Social Sciences, Health and Physical Education (Daily Physical Activity), Geography
Purpose: Students can see how their environment is shaped and how they shape their environment.
Materials: Worksheets for walk, pencils/ pens, outdoor area (preferably a trail)
Procedure: Get students to take their worksheets with them as they walk through nature. Make sure students note what they see in nature and what they don’t see on their walk. Ask students to question why they think their environment is the way it is. For example, why are there no trees in certain areas, or what certain animals are there versus in other places? Students should begin to understand what impact people have on their environment (i.e. there are no bears in the city because bears have nowhere to live in the city) and why others might try to protect the environment. Students should then note on their worksheets if they notice any trash, for example pop cans, straws, or plastic bags. Students can then finish the worksheet and write how they can help their environment by keeping it clean through collecting loose trash, not littering, and reducing trash use. Ask students after they have finished their walk how they feel about their impact on the environment, and explain to students that, like the parents and children in the play, they must try to protect the environment. You can also ask students how they would feel if someone tried to ruin their forest, and discuss how students can be active in trying to protect their environment like those in Nottingham.
Activity #5: Diary Entry 
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Curriculum Connections: Language Arts, Visual Arts 
Purpose: Students imagine what it would be like to be one of the characters from the play
Materials: Paper, pen/pencil, crayons/pencil crayons  
Procedure: Imagine that the character you chose kept a diary entry filled with his/her adventures and feelings. What would they have written about if the character you chose was homeless? Or in a position of power? Did they have friends? What were they fighting for? How did they feel during certain events? Maybe the character you chose drew doodles or poems between diary entries; what did they look like? What was the meaning behind these doodles or poems? 
Best Characters for Diary Entry:
· Robin Hood 

· Marion

· John Little 

· Tuck 

· Sheriff    

Activity #6: The Merry Men and Maiden Masks
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Curriculum Connections: Visual Arts 
Purpose: Students make a mask based on one of the characters that were a part of the Merry Men and Maidens. 
Materials: 
· Different coloured crayons, pencil crayons, markers 

· Different coloured construction paper, blank paper

· Scissors, glue, tape 

· Single hole puncher and string so the mask can be worn
Procedure: Students will choose a character that was part of the Merry Men and Maiden group who resonates with them. They will then choose an emotion that they think that best represents that character. For example, the character of John Little may be paired with the emotion of determination or anger. The students will create a mask that demonstrates the emotion they chose for their character. It is important for students to include colour, texture, tone, shading, and expression while making their mask. A few guiding questions could be: What do eyebrows look like when someone is upset? Angry? How does someone’s mouth change based on their emotion? What do sad or happy eyes look like?  
Discussion #1 
In the play, there was a moment when Tuck said a prayer to ask for courage from a number of different higher powers. How did Tuck’s prayer give them motivation to reach their goal? Why do you think this prayer was necessary?
Discussion #2
How do you think the town of Nottingham would change if the Merry Men and Maidens never saved the land?
Discussion #3
Why do you think the Sheriff is a mean person? Why did his daughter Marion decide to leave her father and join the Merry Men and Maidens?
Discussion #4
Whose friendships were most significant to you? How did their friendships help them reach their goal?
Discussion #5
How do you think the Merry Men and Maidens felt being away from their families and left on their own to live?
Appendix
Activity #3: Giving Back

	Write the amount of money you are given below

	

	Please give a certain amount of the money to 
each of the following categories

	     FOOD
	     MEDICINE
	    BEDDING

	
	
	


Answer the following questions below as a group:  
1. Why did you choose to spend your money the way that you did?

2. What other ways did you consider spending your money?

3. How many people do you think you could give food to with the money you set aside for giving food? What about medicine? Bedding?
4. If there are 10 people who need food, how much money can you spend on each person’s medicine?

5. If there are 2 people who need medicine, how much money can you spend on each person’s medicine?
6. If you spend $20 on each person’s bedding, how many people can you buy bedding for?
Activity #4: Discovery Walk
Name:

Date:
Discovery Walk Worksheet
	What do I see?
	What don’t I see?
	Is there trash?
	What can I do?

	Are there trees?
Is there grass?
Are there animals?
(i.e. squirrels, rabbits)
	Are trees missing?
Are plants broken?
Are areas empty?
	Are there plastic bags?
Are there pop cans?
Are there straws?
	Can you clean up the trash?
Can you plant trees?
Can you water the plants?
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