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 Welcome and Introduction 

Thank you for deciding to take your class to The Yellow Door Theatre Project's 

production of Bremen Rock City, adapted from the book by Sara Farb, music by Colleen 

Dauncey, and Akiva Romer-Segal. Our performers have worked very hard to present 

this show - from learning how to embody the various animals, through the music and 

songs, as well as choreography and staging, costuming, props and all the other elements 

necessary to stage a show. We hope you enjoy Bremen Rock City. 

 Check out Colleen and Akiva’s website for more information about the 

talented writers, as well as music and downloads for Bremen Rock City 

https://colleenandakiva.com/ 

The Yellow Door Theatre Project (YDTP) is a registered non-profit charity 

organization founded in 2015 by Andorlie Hillstrom. The Yellow Door Theatre Project 

Fall Performance Company, provides musical theatre training, as well as annual 

professional-caliber performance opportunities, for youth ages 10 -18 in the Niagara 

area. 
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https://colleenandakiva.com/


Playwrights’ Note 

 Bremen Rock City is where dreams come true, talent shines, and friendships are 

formed... and tested. Loosely inspired by the classic Brothers Grimm tale The Bremen 

Town Musicians, we have taken the story on a rockin' road trip! This show holds a 

special place in our hearts as the first book musical any of us had written. Much like 

Jack, Lex, Duke and Shelley, we decided to take a leap and follow our dreams, and 

through the process we discovered the many joys of collaboration. We had so much fun 

creating these characters and writing a score that pays homage to rock, pop, punk, 

country, rap, Motown and many other musical styles we love. Thank you to Yellow Door 

Theatre Project and this talented young company for bringing the world of Bremen Rock 

City to life. We hope you leave this show laughing, dancing, singing, and a little more 

willing to Rock Hard, Live Harder! 

-Colleen Dauncey (Composer) & Akiva Romer-Segal (Lyricist) 

 

 

 

 

 

 

 

 

 

 

 

 

3 



Production Team 

Andorlie Hillstrom 

The Founder and Artistic Director of Yellow Door 

Theatre Project, ANDORLIE HILLSTROM is a seasoned 

musical theatre professional, and a resident of 

Niagara-on-the-Lake. She is eager to continue sharing 

her skills and passion with youth in the Niagara Region. 

  

Andorlie has taught drama, musical theatre, voice and 

piano for several years, and has been a musical theatre 

adjudicator in regional and Provincial music festivals 

across Canada. 

  

Her current and past successes include the ownership 

and operation of Class Act Performing Arts Studios in 

Regina - now celebrating twenty-five years of high 

calibre dance, drama and musical theatre instruction; 

being the Founder and past Artistic Director of Do It With Class Young People’s Theatre 

and having directed over forty musicals during her tenure; professional performances at 

the Globe Theatre in Regina; Persephone Theatre and Twenty-fifth Theatres in 

Saskatoon; and Manitoba Theatre Centre; Rainbow Stage and Actor’s Showcase in 

Winnipeg; being a founding director and Co-Artistic Director of The Golden Apple 

Theatre in Regina, having performed in its inaugural presentation of “Jacques Brel”; 

directed “God of Carnage” and “Mary’s Wedding”. 

  

Andorlie has produced and/or directed the following shows for Yellow Door Theatre 

Project: Peter Pan (2015), The Little Prince (2016), Wind in the Willows (2017), Drama 

101 (2018) Robin Hood (2018), Bremen Rock City (2019) and Going Under (2019). 

  

Andorlie studied in both the Bachelor of Music Performance and Drama Programs at the 

University of Saskatchewan, and continued scholarship studies in the Voice/Opera 

Program at the Banff Centre of Fine Arts. 
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Jacqueline Burtney 

  

JACQUELINE BURTNEY is a professional actress and 

choreographer who recently completed the National Tour 

of Matilda. She has also recently been contracted as an 

instructor and Assistant Choreographer (The Phantom of 

the Opera) at Sheridan College. Previously, she has worked 

onstage in Jesus Christ Superstar on Broadway in New 

York City, travelled with the First National Tour of 

Anything Goes and performed in two seasons at The 

Stratford Shakespeare Festival, most recently as Louise in 

Carousel. She has also performed on The View and on the 

Tony Awards, as well as played Beauty in Beauty and the 

Beast (Globe Theatre) last spring. Jacqueline has had the 

opportunity to act as Assistant Director and Choreographer 

multiple times for her mother, Andorlie Hillstrom, and is 

beyond excited to not only be working with her again, but 

to be working with these amazing children and to be a part 

of The Yellow Door Theatre Project. 

 

Melania Radelicki 

  

MELANIA RADELICKI works on a wide variety of productions in theatre, musicals and 

opera for audiences of all ages, all across Canada. She was thrilled to be back at YDTP 

bringing a new adaptation of Robin Hood to life in 2018. 

  

Credits include – most recently: SM for Opera5’s production of Il Barbiere di Siviglia, 
Calgary Opera’s school tour of Hannaraptor, The Wind in the Willows with Yellow Door 

Theatre Project, Tapestry Opera’s world premiere of Bandits in the Valley. Other stage 

management with: Calgary, Vancouver, Manitoba, and Tapestry Opera companies; 

Lighthouse, Foster, and Shaw Festivals; Eastern Front, Golden Apple, and Neptune 

Theatre companies. Production Coordinator and Backstage Caller for the TO2015 

PanAm Closing and ParaPanAm Ceremonies. 

 

James McCoy 

 

JAMES MCCOY is an emerging theatre artist in the 

Hamilton/Niagara area. A graduate of Brock University and the 

National Theatre School, James specializes in all areas of theatrical 

design. Recent credits include Lights and Projections for The 

Welland Canal Play (Essential Collective Theatre), Sound for 
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Pantalone’s Palace (Brock University), and Production Assistant for 4th Line Theatre. 

James is excited to return to the Niagara region! 

Joanne Pacinda 

  

JO PACINDA is delighted to return with Yellow 

Door Theatre Project as the Costume Designer. Jo 

currently works at the Shaw Festival Theatre as the 

Wardrobe Assistant. Additional credits include 

Wardrobe Assistant The Wind and The Willows, 
The Little Prince – Yellow Door Theatre Project; 

Costume Design September Songs – Twitches and 

Itches Theatre; Costume Design Our Lady of 

Delicias, Wardrobe assistant The Drawer Boy, 

Fighting Days, Poor, Falling: A Wake - Essential 

Collective Theatre; Wardrobe Coordinator 2016 

season for the Foster Festival; Costume Design 

King Ubu – Brock University; Costume Design The 

Team – Essential Collective Theatre. 

  

EDUCATION: B.A in Dramatic Arts with a Concentration in Production and Design 

from The Marilyn I Walker School of Fine and Preforming Arts at Brock University. 

  

 

Amanda McDonnell 

  

AMANDA MCDONNELL was thrilled to be back with Yellow 

Door Theatre Project Assistant Stage Managing Robin Hood in 

2019. 

  

She is a graduate of Brock University’s Marilyn I. Walker 

School of Fine and Performing Arts program with a B.A. 

Honors in Dramatic Arts. While studying, Amanda found her 

passion for both sides of the theatre, onstage performance as 

well as production. 

  

Some of her recent Credits Include: Stage Manager for 

BocaMotion’s Workshop Reading John School and Brock 

University’s One Acts Festival 2017. She was also an 

Actor/Stage Manager for Gillian’s Place’s Vagina Monologues 

2018. Her Assistant Stage Management Credits include: 

Garden City Productions’, Damn Yankees, Gillian’s Place’s, Vagina Monologues 2017, 

Brock University’s Pantalone’s Palace and Yellow Door’s 2017 show, The Wind in the 

Willows! 
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Jeanette Ward 

  

JEANETTE WARD is excited to be working 

on her second production with Yellow Door 

Theatre Project as Makeup Designer. Her 

past credits include Makeup Designer on the 

productions of Damn Yankees and The 

Addams Family with Garden City 

Productions. Jeanette attended CMU College 

of Makeup Art and Design in Toronto and 

graduated at the top of her class with a 

certificate in Fashion Photographic Makeup. 

Jeanette was recently nominated for a 

Niagara Socials Award in the Excellence in 

Hair and Beautification category. To see more of her work you can follow her on social 

media! @jeanettewmakeup 
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Plot Synopsis 

SCENE ONE 

The main character, a donkey named Jack, attends a barnyard rock concert by his 

favourite singer and rock star, a porcupine named Spike. During the song Rock Hard, 

Live Harder, Spike takes off her bandana and throws it into the crowd, where it is 

caught by Jack. Jack goes back to the barn and wakes all the other animals with his 

singing. Jack tells the other animals of his plan to follow Spike to Bremen Rock City to 

become a rockstar and sees the bandana as a sign, despite being discouraged by some of 

the other animals. 

 

SCENE TWO 

Jack arrives late to Spike’s next tour stop at Old McDougall’s Farm, where he is alerted 

by a Roadie that he is too late to meet Spike, and that he should try again at the next 

stop. At this stop, Jack meets Duke, a dog with a muzzle. Jack also obtains a map of the 

future tour stops and learns that Duke possesses the ability to play drums and write 

song lyrics without a melody. Jack welcomes Duke to his band and they head off to Old 

McDaniel’s Farm. 

 

SCENE THREE 

Jack and Duke arrive late to Spike’s concert again, where Jack starts to become 

frustrated at the thought of not being able to study Spike if he keeps being late. At this 

stop, Jack and Duke meet Lex, a bass guitar playing cat, who calls them a bunch of 

followers for copying Spike’s music. She criticizes Jack and Duke for wanting to go to 

Bremen Rock City, where Lex believes sell outs go to make music. Lex joins Jack and 

Duke in playing the song “Bremen Rock City” and she agrees to join their band if Jack 

doesn’t try to riff on his guitar again. 

 

SCENE FOUR 

This scene consists of a montage of tour stops that Jack and his new friends keep 

missing, with Spike playing the song “Roadkill” in the background. Along the way, Lex 

discovers Duke’s song, “What Hit ‘Em” and starts to add a melody to the beginning, to 

help further create the song. 

 

SCENE FIVE 

In this scene, Jack and his friends arrive at The Roadhouse Diner where they meet their 

server, and final bandmate, Shelley. Shelley is a shy chicken with an amazing voice. 

When a diner puts money in the jukebox, Shelley belts out the song “Jukebox”, which 

blows Jack and his friends away. Jack asks Shelley if she will join the band. Shelley is 

nervous about the offer, but when she realizes she will have a chance to meet her idol 

Spike, she ditches her diner job to join the group. The band heads to Bremen Rock City, 

where together they sing for the first time the full version of “What Hit ‘Em”. 
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SCENE SIX 

Jack and his friends have finally arrived in Bremen Rock City, but are lost on how to 

find The Swollen Udder where the Battle of the Bands competition is to happen. Jack 

and his friends are shocked at how big the city is, but eventually receive directions from 

a roadie on where the bar is located. 

 

SCENE SEVEN 

Jack and his friends arrive at The Swollen Udder. In the first round of the Battle of the 

Bands, Jack and his friends battle against Louie the Leg and Senorita Buzz, who perform 

the song “Trash”. Jack and friends go to perform, but are heckled by the audience that 

they look like a bunch of strays. Thus, before they perform, they decide to name their 

band The Strays. The Strays sing “Wild Side” and beat Louie the Leg and Senorita Buzz 

in this round. 

 

SCENE EIGHT 

This scene starts off with the Master of Ceremonies announcing that The Strays have 

won Round Two of the battle. After which, the band is greeted by their first group of 

fans, who consist of three geese. Jack is privately approached by Saul, Spike’s agent, who 

thinks Jack has a shot if he goes solo. Saul gives Jack his business card. Jack has to think 

about this proposal and when asked by Lex who was talking to him, he shrugs Saul off as 

nobody. 

 

SCENE NINE 

The Strays win Round Three, pushing them into the finals against Destiny’s Flock, a trio 

of glamourous tropical birds who sing the song, “A Little Birdie Told Me”. To get noticed 

by Saul, Jack steamrolls over Shelley for lead singer in their song “Wild Side”, to his 

entire bands’ disapproval. During the song, Lex, Duke and Shelley walk off-stage, after 

they realize Jack is in it for himself. However, as a solo act, Jack still ends up winning 

the Battle of the Bands against Destiny’s Flock. 

 

SCENE TEN 

As Jack is warming up to open for Spike at Bremen Coliseum, he finds out the roadie 

misses Jack’s friends who helped make the band better as a group. Also, Jacks learns 

that Spike used to have a passion for music when she was in a band called The 

Nocturnes. She lost that passion when she went solo because she felt empty when she 

was no longer surrounded by her band. Jack ends up opening for Spike with his new 

song, “Spotlight,” which is about how lonely it can feel when you’re at the top by 

yourself. 

 

SCENE ELEVEN 

The final scene takes place back at The Roadside Diner. The rest of The Strays are 

having a jam session when Jack arrives to apologize to them, stating that fans are not 

the same as friends and that he misses them. The band accepts his apology and before 

they perform more, Spike arrives. She explains that she is a huge fan of The Strays, 

which surprises them because they have been chasing her around for most of the play. 
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Spike misses the camaraderie of friends and joins the band on stage for one last song 

titled, “High Note”. 

 

 

 Cast List  

ALEX BERGSCHOEFF—Jack  

MELZEE DIAO —Spike, Roadie, ensemble  

CATHERINE DUBOIS — Lex, ensemble  

LUCY HOPKINS— Duke, ensemble  

AYLA JAMAL—Shelley, Webster, ensemble  

JOHNNY ENGEL—MC Stank, Greg, Sammy, ensemble  

DIEGO REY—Captain Mutton Chop, Rick, Bucky, ensemble  

ENZO COCETTI— Louie The Leg, Paolo, Grizz, Bill, ensemble  

HANNAH EVANS—Senorita Buzz, Gloria, Ruby, ensemble  

HANNAH BARAN - Mother Hen, Arnie, Hayley, ensemble 

 CYBRIANNA AGNEW — Saul, Sally, ensemble  

SHAKEELA VAHDAT—Destiny, Carlotta, Patty, ensemble  

HANNAH BURNS — Destiny’s Flock Backup (Charity), Ginny, Velma, ensemble  

TANNIN DRIEDGER BRADSHAW— Destiny’s Flock Backup (Clarity), Andy, Laura, 

ensemble  

JULIA KING— Destiny’s Flock Backup (Sincerity), Luanne, Ashley, ensemble  

SOPHIE CADEAU—Spike backup (Spark), Sue, ensemble  

LILA OLMSTEAD— Spike backup (Spice), Sidney, ensemble  

LEAH HYATT—Spike backup (Sprite), Stacy, ensemble 
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  Character List 

THE FARM  

ARNIE, a super enthusiastic armadillo announcer  

JACK, a young donkey with big dreams  

SPIKE / ROADIE, an aging porcupine rock star (sometimes in disguise)  

SPIKE’S BACKUP SINGERS, various animals  

CROWD, various animals at rock concert  

WEBSTER, a baby duck  

GRETA, a goat triplet  

GILLY, a goat triplet  

GLORIA, a goat triplet  

PAOLO, a pig  

CARLOTTA, a cow  

CAPTAIN MUTTON CHOP, a grumpy sheep  

BARNYARD ANIMALS, assorted disgruntled creatures 

THE ROAD  

SAUL, a weasel-y power agent  

DUKE, a muzzled mute dog  

ANDY, a goat who is a big fan of Spike  

LUANNE, a gopher who is a big fan of Spike  

RICK, a raccoon  

VELMA, a raccoon  

SAMMY, a raccoon  

LEX, a tough stray alley cat  
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STAGE CREW, various members of Spike’s road crew  

THE DINER  

RUBY, a neurotic rabbit  

BILL, a skeptical badger  

MOTHER HEN, surly owner of the Roadhouse Diner  

SHELLEY, a shy young rooster  

DINERS, assorted backwoods/swamp creatures  

THE CITY  

PETE, an impatient pidgeon  

SID, a squirrel construction worker  

STAN, a squirrel construction worker  

SUE, a squirrel construction worker  

MC STANK, a streetsmart skunk with rap skills  

LOUIE THE LEG, a country-singing frog  

SENORITA BUZZ, a country-singing fly  

HAYLEY, a heckling hyena  

BECKY, an excited fan-goose  

LAURA, an excited fan-goose  

ASHLEY, an excited fan-goose  

DESTINY, an elegant tropical bird, lead singer of Destiny's Flock  

CLARITY, an elegant tropical bird, member of Destiny's Flock  

CHARITY, an elegant tropical bird, member of Destiny's Flock  

SINCERITY, an elegant tropical bird, member of Destiny's Flock  

SALLY, a weasel agent  

CROWD, assorted city animals in the audience  
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 Song List 

Lyrics by Akiva Romer-Segal 

Music by Colleen Dauncey 

 

1. ROCK HARD, LIVE HARDER……………………....…...….Spike, Jack, & Barnyard Animals 

2. WHAT HIT ‘EM (Preprise 1)……………………………......………………………………………..Jack 

3. BREMEN ROCK CITY…...……………..………………………………………………………Jack & Lex 

4. ROADKILL………...………………………………...……...………………….Spike & Backup Singers 

5. WHAT HIT ‘EM (Preprise 2).....…………………....………...………………………………………Lex 

6. JUKEBOX……………………………………………………………………………………Shelley & Diners 

7. WHAT HIT ‘EM…….…………………………...……………...…….Jack, Lex, Shelley & Company 

8. TRASH………………...….……………………………………...………Louie the Leg & Senorita Buzz 

9. WILD SIDE…………………………………...……………....….......…..Jack, Lex, Shelley & Crowd 

10. A LITTLE BIRDIE TOLD ME…………...……………..Destiny, Charity, Clarity & Sincerity 

11. WILD SIDE (Reprise)…………………………...………………………………………...Jack & Crowd 

12. SPOTLIGHT...……………….......……………………………………………………….………………Jack 

13. WHAT HIT ‘EM (Reprise)………………………………………………………………..Lex & Shelley 

14. WHAT HIT ‘EM (Reprise 2).....................................................................................Jack 

15. HIGH NOTE…………………………...……………………………………………………..The Company 
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Curricular Links  

In choosing to take your class to see Bremen Rock City, you are providing your 

students an opportunity filled with rich learning. Although the obvious connection is to 

the Grades 1-8 Arts curriculum, Bremen Rock City relates to cross-curricular subjects 

such as Language and Social Studies. Outlined below are a number of opportunities for 

connecting this play to the Ontario Curriculum. 

 Grades 3-6 

The Arts 

 

Dance 

A1. Creating and Presenting: apply the creative process to the composition of 

movement sequences and short dance pieces, using the elements of dance to 

communicate feelings and ideas; 

A2. Reflecting, Responding, and Analysing: apply the critical analysis process to 

communicate their feelings, ideas, and understandings in response to a variety of dance 

pieces and experiences; 

A3. Exploring Forms and Cultural Contexts: demonstrate an understanding of a variety 

of dance forms, traditions, and styles from the past and present, and their sociocultural 

and historical contexts. 

Drama 

B1. Creating and Presenting: apply the creative process (see pages 19–22) to process 

drama and the development of drama works, using the elements and conventions of 

drama to communicate feelings, ideas, and stories; 

B2. Reflecting, Responding, and Analysing: apply the critical analysis process (see 

pages 23–28) to communicate feelings, ideas, and understandings in response to a 

variety of drama works and experiences; 

B3. Exploring Forms and Cultural Contexts: demonstrate an understanding of a variety 

of drama and theatre forms, traditions, and styles from the past and present, and their 

sociocultural and historical contexts. 

Music 

C1. Creating and Performing: apply the creative process (see pages 19–22) to create 

and perform music for a variety of purposes, using the elements and techniques of 

music; 

C2. Reflecting, Responding, and Analysing: apply the critical analysis process (see 

pages 23–28) to communicate their feelings, ideas, and understandings in response to a 

variety of music and musical experiences; 

14 



C3. Exploring Forms and Cultural Contexts: demonstrate an understanding of a variety 

of musical genres and styles from the past and present, and their sociocultural and 

historical contexts. 

Visual Arts 

D1. Creating and Presenting: apply the creative process (see pages 19–22) to produce a 

variety of two- and three-dimensional art works, using elements, principles, and 

techniques of visual arts to communicate feelings, ideas, and understandings; 

D2. Reflecting, Responding, and Analysing: apply the critical analysis process (see 

pages 23–28) to communicate feelings, ideas, and understandings in response to a 

variety of art works and art experiences; 

D3. Exploring Forms and Cultural Contexts: demonstrate an understanding of a variety 

of art forms, styles, and techniques from the past and present, and their sociocultural 

and historical contexts. 

 

ELEMENTS OF DESIGN 

Students will develop an understanding of all elements of design. 

● line: lines to indicate emotion (e.g., smooth, horizontal lines can give a 

feeling of peace and harmony); contour lines (e.g., edges of objects); lines of 

various weights; repetition of lines to create visual rhythm 

● shape and form: free-standing forms “in the round” (e.g., Henry Moore’s 

figurative work) and “bas relief sculpture” (e.g., masks); shapes organized in 

a pattern showing radial symmetry and/or in a mosaic; changes in shapes, 

depending on the angle or point of view (e.g., view from the top, side, 

bottom); positive and negative shapes (e.g., closed curve with shape inside 

and outside); grouping of shapes; abstract shapes and forms 

● space: positive and negative space in art work; diminishing perspective in 

various contexts (e.g., in vertical placement, in diminishing size, and/or in 

overlapping shapes); variation in size to create the illusion of depth 

● colour: monochromatic colour scheme; colour emphasis through variations 

in intensity (e.g., subdued colours next to bright, intense colours); advancing 

colour 

● texture: texture elaboration (e.g., embossing, piercing, pinching, pressing, 

scoring, scraping); texture quality (e.g., matte, sheen); low relief in 

collographs 

● value: mixing of shades; variations in value to create emphasis (contrast in 

value) 

15 



PRINCIPLES OF DESIGN 

Students will develop an understanding of all principles of design (that is, 

contrast, repetition and rhythm, variety, emphasis, proportion, balance). 

● Grade 3 - variety: slight variations on a major theme; strong contrasts 

(e.g. use of different lines, shapes, values, and colours to create interest 

[bright or light colour values, dark colour values])  

●  Grade 4 –emphasis: use of colour intensity, contrast in value, placement 

and size of shapes, and/or weight of line to create a particular focal point 

●  Grade 5 –proportion: the relationship of the size and shape of the parts 

of a figure to the whole figure; the scale of one object compared to its 

surroundings, with indications of how close and how large the object is (e.g., 

figures with childlike proportions that are approximately “five heads high” 

and adult figures that are approximately “seven or eight heads high”; 

caricature; use of improbable scale for imaginary settings and creatures) 

● Grade 6 – balance: arrangement of the elements of design to create the 

impression of equality in weight or importance (e.g., a formal or 

symmetrical arrangement produced through distribution of shapes; an 

informal or asymmetrical arrangement produced through the use of colour); 

colour concepts to be used in creating balance (e.g., light or neutral colours 

appear lighter in “weight” than dark or brilliant colours; warm colours seem 

to expand, cool colours seem to contract; transparent areas seem to “weigh” 

less than opaque areas) 

 Language Arts 

Oral Communication 

1. Listen in order to understand and respond appropriately in a variety of situations 

for a variety of purposes. 

2. Use speaking skills and strategies appropriately to communicate with different 

audiences for a variety of purposes. 

3. Reflect on and identify their strengths as listeners and speakers, areas for 

improvement, and the strategies they found most helpful in oral communication 

situations. 

Reading 

1. Read and demonstrate an understanding of a variety of literary, graphic, and 

informational texts, using a range of strategies to construct meaning. 

2. Recognize a variety of text forms, text features, and stylistic elements and 

demonstrate an understanding of how they help communicate meaning 

3. Use knowledge of words and cueing systems to read fluently. 

4. Reflect on and identify their strengths as readers, areas for improvement, and the 

strategies they found most helpful before, during, and after reading.  
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Writing 

1. Generate, gather, and organize ideas and information to write for an intended 

purpose and audience. 

2. Draft and revise their writing, using a variety of informational, literary, and 

graphic forms and stylistic elements appropriate for the purpose and audience. 

3. Use editing, proofreading, and publishing skills and strategies, and knowledge of 

language conventions, to correct errors, refine expression, and present their work 

effectively. 

4. Reflect on and identify their strengths as writers, areas for improvement, and the 

strategies they found most helpful at different stages in the writing process. 

Social Studies 

A1. Application: describe some of the ways in which people’s roles, relationships, and 

responsibilities relate to who they are and what their situation is, and how and why 

changes in circumstances might affect people’s roles, relationships, and responsibilities 

as well as their sense of self. 

A2. Inquiry: use the social studies inquiry process to investigate some aspects of the 

interrelationship between their identity/sense of self, their different roles, relationships, 

and responsibilities, and various situations in their daily lives. 

A3. Understanding Context: demonstrate an understanding that they and other people 

have different roles, relationships, and responsibilities, and that all people should be 

treated with respect, regardless of their roles, relationships, and responsibilities. 
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Preparing to View a Live 

Performance 

Preparing students for interaction with a musical production performance can 

pique students' interest and heighten the value of their viewing/listening experience. 

This is a good time to remind students that we all respond to the same arts expression 

differently, and our cultural perspectives and past experiences will influence our 

responses. 

(Information for teachers) 

  

Hand out the student information, “Attending a Live Performance” and read it together, 

in small groups or individually. Then discuss the following questions, checking for 

student comprehension. 

1.    Why go to the theatre at all? 

2.    What is so special about a theatre performance? 

3.    What are the basic reasons for attending a live theatre performance? Explain 

these reasons. 

4.    How can we prepare as a class for attending the theatre? 

5.    Has anyone ever been to a performance at the FirstOntario Performing Arts 

Centre (PAC)? How is the PAC similar and/or different to the information 

provided? 

6.    What is audience etiquette? 

7.    What are the ten rules of audience etiquette? Why is it so important to follow 

appropriate audience etiquette? 

8.    Why is it important to keep an open mind at a theatre performance? 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

(Student Handout Below) 
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Why go to the Theatre? Why go to the theatre at all? What is so special 

about a theatre performance? 

  

In a theatrical performance, there are live performers in the presence of a live 

audience, and the electricity generated between actors and spectators is the most 

exciting aspect of attending a theatre production. In theatre--unlike film or 

television--each performance is unique because each audience responds differently and 

brings different expectations and sensibilities to the event. For example, think about a 

comedy onstage and a comedy in the movies. During the staged performances, the 

audience's response or lack of response will clearly affect the way the actors and 

actresses shape their performances. During the running of the film, the reaction of the 

audience in the movie house can obviously have no impact on the performers. A theatre 

event exists in time and changes over time; a film exists on celluloid and does not 

change. Remember, then, that although a theatre performance has many 

components--including playing space, scenery, costumes, lighting, sound, and text--its 

primary elements are always the performers and the audience. 

 

When people think about why they go to the theatre, there are usually three basic 

reasons: entertainment, community interaction, and personal growth. To begin with, for 

most audience members the desire to go to the theatre is connected with their desire to 

be entertained. For these people, theatre is a way to relax, a source of enjoyment and 

fun, an escape from daily existence. Slapstick comedies, farces, musicals, and 

melodramas are examples of theatrical works meant primarily to entertain. 

  

Second, a theatrical performance is a communal experience: it brings people 

together for a period of time. (*in fact, the origins of theatre are closely related to 

religious ceremonies and rituals which are also communal experiences.) Third, theatre 

can enrich individual audience members intellectually, emotionally, and perhaps 

spiritually. It can help us to see and understand the complexities and crosscurrents of 

everyday life and can also expand our horizons far beyond everyday life. Indeed, some 

theatre artists believe that the function of theatre is to "teach." 

  

When you yourself attend the theatre try to determine your own reasons for being 

there, keeping in mind that many theatre pieces are both entertaining and enriching. 

From reading plays, watching television, and attending movies, you have probably 

formed a good idea of what kind of live theatre you will enjoy. You know that comedies 

and farces can make you laugh and feel carefree. Dramas and tragedies can introduce 

you to new ways of looking at the world, and perhaps can lead you to think about 

parallels between your own experience and the universal human condition. 

  

Preparing for Theatre Going 

Before you attend a theatre performance, you can do some preparation that will 

help you get the most out of it. Reading about the play you are going to see can add to 

your enjoyment and understanding. If the play is a classic, you might find some useful 

information about it in your textbook or a theatre history book. In addition, there may 
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be books or articles about the life and work of the playwright or about drama and 

theatre in the period when the play was written. You may also want to read the play 

itself. All this can provide background for you as a theatregoer. 

  

Another effective way to prepare for a theatre event is to read a review of the 

production. Often, you will find that a local newspaper has printed an article by a critic 

describing and evaluating the performance and giving background information about 

the play and playwright. Words of warning, however, do not be unduly swayed by the 

opinions expressed by the reviewer, since what you like may be completely different 

from what he or she prefers. Use the review only as a source of information and go to the 

theatre with an open mind. 

  

The Lobby 

The lobby of a theatre space is a "holding area" for the audience members before 

they enter the auditorium. Usually, a lobby tells you something about what kind of 

theatre experience you can expect to have. For example, commercial Broadway theatres, 

well-established regional theatres, and touring houses often have lavish lobbies; 

off-Broadway, off-off-Broadway, and alternative theatres frequently have small lobbies 

that are modestly decorated or even undecorated. In some small theatres, there may be 

no lobby at all: the audience members simply congregate out on the street. 

  

You may find considerable information in the lobby that can help you better 

understand and appreciate a theatre event. For example, there may be photographs of 

the performers and other artistic personnel (these photos are known as headshots), 

photos of the current production or past productions, posters reflecting the point of view 

of the production, historical information about the theatre or the company, or awards 

won by the company. In addition, you might be able to pick up brochures for season 

tickets or future productions. From the moment you enter the lobby area, you should 

begin to assess your feelings about the experience. 

  

Programs 

As you enter the auditorium, you will probably receive a program from an usher 

who may also escort you to your seat. The program will contain much useful information 

that can help you enjoy and understand the theatre event. 

  

In the program, or playbill, you will find the title of the play, the author, the cast 

of characters, the actors and actresses, the designers, the director, and various other 

people involved in mounting the production. In some playbills, you will also find brief 

biographies of these people. In addition, you will find information about the setting of 

the play (place and time), its division into acts or scenes, and the number of 

intermissions. 

  

Some playbills also include notes about the play; such notes may be written by 

the playwright, the director, or the dramaturgist--the literary advisor to the production. 
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Notes like these can make you aware of the historical relevance of a play and the 

director's approach to the text. 

  

Be sure to read the program and any notes in it, but don't read this material 

during the actual course of the performance. The best time to read the program is either 

before the performance starts or during intermission. 

  

The Theatre Environment 

One of the most important environmental elements you will encounter 

when you enter a theatre is the performance space. The presentation may be 

taking place in a traditional theatre building with an arena, thrust, or proscenium stage, 

in a converted space, or in a "found" space. 

  

Another aspect of the environment is the locale of the theatre. For example, New 

York has theatres in the Broadway district, off-Broadway, and off- off-Broadway. For the 

most part, Broadway theatres are large proscenium-arch spaces; off-Broadway theatres 

(as the term implies) are outside the Broadway district, are much smaller, and usually 

seat about 300 in a proscenium, thrust, or arena configuration, off-off-Broadway 

theatres house experimental groups in small found spaces and seat only about 100. 

  

Other types of theatre environments include dinner theatres, which combine 

theatrical entertainment with dining and are very popular in many cities--for example, 

Orlando, Florida. Many communities have popular amateur community theatres, 

housed in traditional theatre spaces or found spaces. High schools, colleges, and 

universities also produce many theatrical events for their own students and their 

communities. 

  

Each theatre environment creates a specific ambiance and unique expectations 

on the part of the audience. As you enter the theatre and its playing space, you might 

want to think about what the atmosphere is like and what impact it has on you. After 

you are seated, but before the performance actually begins, you may also want to think 

about, and assess, certain other elements. Is there a curtain, for example? If so, is it 

raised or lowered? What effect does a raised or lowered curtain suggest? If the curtain is 

up, is scenery visible? If so, what does the scenery seem to suggest about the 

production? 

  

Audience Etiquette 

Western theatre, particularly since the nineteenth century, has developed certain 

rules of behavior for audience members--expectations about what audiences do and 

don't do. However, you should keep in mind that any given theatre event might have 

some unique expectations about the audience's behavior. 

  

At a traditional theatre performance, the audience is expected to remain silent for 

the most part, and not to interrupt the performers. Audience members should not talk 

to each other as if they were at home watching television, they should not hum or sing 
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along with the music, unwrap candy or other food, eat loudly, search through a purse, or 

backpack, or take notes in a distracting way. They should also turn off cell phones, 

iPods, or other electronic devices. Remember that the actors can hear the audience 

noises and distracting behavior will have an impact on their concentration and 

performance. Noise and distractions also affect the experience of other spectators. 

  

Students may be concerned about note-taking, since they often will need to make 

notes in order to remember key elements of the production. An unobtrusive way of 

taking notes is to jot down only brief phrases or terms that will jog your memory later. 

Then, you can embellish your notes during the intermission or intermissions, or after 

the last curtain. 

  

Of course, traditional audiences are not always absolutely quiet. Audiences at 

comedies can laugh, for instance. Audiences at musicals can applaud after a song (in 

fact, they're expected to). On the other hand, audiences at serious plays might not 

applaud until the end of the performance--and even then, an audience may be so 

stunned or so deeply moved that there will be a moment of silence before the applause 

begins. 

 

As noted above, not all of these traditional expectations may apply at every 

theatre event. Dinner theatres are one example, since the audience may be eating during 

the presentation. (We might also note that audiences eat during the performance in 

many traditional Asian theatres, and they may speak back to the stage). Audiences at 

some productions are expected to interact with the performers in some comic 

presentations, for instance, actors may enter the audience space or actually speak to 

individual audience members, and in some nontraditional productions, audience 

members may even be expected to participate in the performance. (We should mention, 

however, that because this kind of interaction or participation departs from the usual 

behavior of theatre audiences, it makes some theatregoers feel uncomfortable.) 

  

Intermissions 

Intermissions serve a variety of functions. Of course, you do not have to leave 

your seat. Many audience members stay in place and use the time just to stand and 

stretch. You can use the respite to review your notes, go to the restroom, buy 

refreshments (if they are available), and discuss the production with friends. 

  

An intermission usually lasts about 15 minutes, and the lights in the lobby will be 

flashed on and off as a signal that the intermission is ending. You should return to your 

place when signaled to do so, because the theatre may not seat you if you return late, 

after the performance has resumed. 

  

Keeping an Open Mind 

One of the main purposes of theatre is to let you see the world from different 

perspectives and experience differing viewpoints and lifestyles. Consequently, there may 

be times when what you see onstage will be something with which you disagree or even 
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find offensive. In a situation like this, it is helpful to keep an open mind while you are 

watching the performance. It is not necessary for you to agree with or approve of what 

you are hearing or seeing, and you may find that after the show is over you reject 

everything that has been presented. However, while the performance is going on, you 

should try to suspend judgment and experience it as receptively and tolerantly as 

possible. 
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First Impressions 

Give students the opportunity to air or record their first spontaneous reactions to 

the musical. Provide a non-judgmental atmosphere where the students will feel 

confident to give their first reactions and where all students’ reactions will be accepted. 

 

You can solicit students’ first impressions by asking “What was your immediate 

reaction to the work?” or ask them for words that immediately came to mind. Record 

their first impressions on chart paper or have them keep track themselves or use Arts 

Education Student Recording Sheets from the Saskatchewan Learning website. 

  

Encourage students by asking questions such as the following: 

1. What are the first five words that come to mind when you think about this 

artwork? 

2. What moments did you like the most? 

3. What was your overall impression? 

4. Was there a central idea that stood out for you? 

5. How did the music, sound, score, lighting, etc. affect you? 

  

Before the Show 

Sometimes it is a good idea to listen to a recording of other performances of the show, or 

to read a synopsis of the story so that you will know what is happening. A plot synopsis 

is provided in this package. In the case of Robin Hood, you may want to reflect on what 

thoughts and ideas do those songs bring to mind? 

  

During the Show 

Pay attention to the following elements so that you have something to write about: 

● Did the show hold your interest throughout? 

● How was the story told? Was there suspense? 

● Was there one main story or many connected stories? 

● Was the story comic or tragic? 

● Did you enjoy the music in the show? Did you have a favourite song? 

● Which of the performers did you enjoy? Did the performers portray their 

characters well? 

● Were there “big ideas” in the themes of the show? Did you think about things 

differently after the performance? 

● What were the sets, costumes, lighting, background and music like? 

● Would you recommend the show to others? 

  

After the Show 

Think carefully about the experience. If this is the first time you have seen a live theatre 

performance, consider how the experience is different from other ways of having a story 

told to you. Was seeing a show performed by young people differ than a show performed 

by adults? 
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Worksheet for Theatregoing 

The following worksheets have been designed as an aid to note taking. They 

should be used while you are attending a production. They do not call for extensive 

information, rather, they will help you jot down quick impressions that you can use later 

to jog your memory when you are actually developing your review. That is, the questions 

on these sheets are meant to help you accumulate information, which can be used to 

respond to the more in-depth questions in the preceding section. To fill out the 

worksheets, you will enter information at three different times during your attendance 

at the theatre event. 

 

Remember: Do not try to write an essay or even any fully developed statements while 

you are watching the performance; that would defeat the whole purpose of theatre 

going. 

  

Notes before the performance... 

  

1. Theatre 

a. Jot down three adjectives that describe the atmosphere of the theatre. 

b. What kind of theatre is it: proscenium, thrust, arena, found space? 

c. Draw a quick sketch of the auditorium area below. 

  

2. Program 

a. Jot down when and where the play is set and any other information you have gleaned 

from the program. 

b. Read any notes in the program and underline three sentences that you believe will 

help you better understand the production. 

c. Underline any historical information in the program about the play or playwright. 

  

3. Playing space 

a. Can you see the playing space before the performance begins, or is the curtain down? 

b. If you can see the playing space, what are your impressions about the scenery? What 

does it seem to suggest about the production? (Just jot down a few adjectives that reflect 

your first impressions.) 

  

Intermission notes 

1. Who is the central character? With whom does the character conflict? Write down 

their names. 

2. For each of the characters you have just named, jot down three adjectives that 

describe his or her personality and physical attributes. 

3. For each of the characters you have named, write down three adjectives to describe 

how you feel about the performance of the actor playing him or her. 

4. Briefly describe a specific moment or scene that you thought was particularly 

dramatic, effective, or significant. 
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5. Describe a striking use of an image or simile by a character, or a moment in which 

such an image is used. 

6. Has any character directly addressed the audience? Note who and (very briefly) 

when. 

7. Jot down three adjectives that reflect your impressions about each of the following: 

  

Scenery: 

  

  

Costumes: 

  

  

Lighting: 

  

8. Write one word or one short phrase which best describes the world of the play (for 

instance, absurd, unceasingly violent, repressed, uncontrollably cruel, sentimentally 

romantic, constantly hilarious.) 

9. Have any audience members been asked to participate in some way? If so, describe 

how; also, describe your own reaction. 

  

Notes after the performance 

1. List your initial responses to each of the production elements. Indicate whether you 

like or dislike each element, and provide an adjective that expresses why you like or 

dislike it. (Remember that it is these initial responses you will have to defend in your 

review.) 

2. Review your intermission notes. After the intermission (or after each intermission, if 

there was more than one), had you changed your opinion about any of the 

production elements? If so, jot down what changed. 

3. Write down what the high point of the action seems to have been and what 

resolution of the conflict, if any, has occurred. 

4. Have any characters changed between the beginning and the conclusion of the 

action? If so, provide an adjective or a short phrase to describe the character at the 

outset of the action and another adjective or phrase to describe him or her after the 

change. 

5. Does anything about the play or the production puzzle or confuse you? If so, jot it 

down. 

6. On this basis of this experience, would you go to the theatre again? Yes or no? (You 

will probably not include this point in your review, but your answer may interest you 

for its own sake! 
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Major Themes 

Theme #1: Music brings people together. Jack, Duke, Shelley and Lex create a 

friendship that is formed through their love of music and pursuing their passion for the 

stage. Each character struggles with their identity and learning how to self-express. 

Despite the hardships that occur at the end of the play, the characters are brought back 

together for the love of music and performing.  

 

Theme #2: True friends bring out the best in you. At the beginning of the play, 

Jack doesn’t know how he will become a musician, but knows he must follow Spike to 

Bremen Rock City. The friends whom Jack meets along the way, such as Lex, push him 

to be the best version of himself by encouraging him to be an individual instead of a 

lemming who produces the same music as everyone else. At the end of the play, Jack 

performs the song “Spotlight” alone. It is after doing this that he realizes he was the best 

version of himself when he was surrounded by his great and unique bandmates. 

 

Theme #3: Things are not always what they seem. In this musical, the 

characters and the circumstances that surround them are more than what they appear 

to be on the surface. Jack finds himself chasing stardom; however, when he achieves it, 

he finds out it is worth nothing without his friends. Similarly, Spike flees stardom for the 

real friends they have missed all along. In addition, Lex wishes people were not 

lemmings and followers of Spike; however, she ends up being one of Spike’s biggest 

fans. Lastly, Duke is a muzzled dog, who is unable to speak throughout the whole play. 

He shocks the audience when he is revealed to be civil and possess a British accent. 

Overall, people make assumptions all of the time; however, these assumptions are not 

always correct. This play demonstrates the necessity to get to know people deeper than 

appearances and first impressions. 

 

Theme #4: Conquering fear inspires growth. Throughout the musical, many of 

the characters must face their fears. By doing so, they realize that by facing their fears 

they are able to gain knowledge and experience in new things that they would have 

never otherwise tried. They also learn that facing their fears helps build confidence in 

oneself and that it helps one grow as a person. Shelly is a great example of this; she is 

terrified of performing onstage. However, with some help from her friends, she finds it 

in herself to push through her fear and get onstage, building her confidence in 

performing with the band. Lex also must face her fears in this musical. Lex appears to be 

very confident but really, Lex fears venturing to the big city and also being judged for 

her superfandom of Spike. By taking the chance to go to the city, even though she was 

scared, she manages to gain a great group of friends and join a band. Both of these 

examples show that, as hard as it is, both characters find it in themselves to face their 

fears and they both come out stronger from the experience.  
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Theme #5: Be your own rockstar: Never underestimate what it is that 

you’re capable of doing.  Jack proves to himself and his band that he is just as 

capable of becoming as famous as Spike when it seems like a complete figment of his 

imagination at the beginning of the play. Shelley shares a similar experience with her 

issue being stage fright. Each character learns to step past their initial fears and doubts 

to show they are capable of whatever they put their minds to.  

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

28 



Pre-Show Activities/Discussions 

Activity #1: Junk Band   

30 Minute Activity  

Curriculum Connections:  

●  C1. Creating and Performing (Grade 3 Music)  

○ (C1.3) creating compositions for a specific purpose 

and familiar audience  

○ C1.1) singing, in tune, and accompaniments from a 

wide variety of cultures  

● C2. Reflecting, Responding and Analyzing (Grade 3 

Music) 

○ (C2.1) express personal responses to musical 

performances  

○ (C2.2) describe ways in which the elements of music 

are used in the music they perform, listen to, and 

create 

Purpose: To have students explore their personal connection to music through 

creating their own instrument and sharing amongst their peers.  

Materials:  Students will be reminded the day prior to bring in “junk” and household 

items to make a musical instrument. All other materials will be provided for this DIY 

instrument.  

Examples are:  

1. Toilet paper roll  

2. Empty tissue box  

3. Rubber bands  

4. Cups  

Procedure:  Ask the students to share what their favourite song is and why. Then, ask 

them to make a musical instrument of their choosing to play their favourite tunes. This 

allows exploration of creativity while also allowing students to physically understand 

how and why music can create deeper relationships.  

Discussion: Can you imagine yourself being a rock star? For what things do you think 

you might be famous? How does music allows for creative exploration? 

 

 

29 



Activity #2: This or That  

15-20 Minute Activity 

 

 

 

 

 

Curriculum Connections:  

A3. Understanding Context: The Development of Communities in Canada (Gr. 6 Social 

Studies): 

● A3.7 Describe interactions between communities in Canada, including between 

newcomers and groups that were already in the country 

● A3.10 Identify and describe fundamental elements of Canadian identities 

Purpose: To explore the diversity that already exists in the classroom through the 

expression of a variety of opinions on different topics. 

Materials: A selection of this or that questions must be prepared ahead of time, such 

as, “Cats or Dogs”, or “Apples or Oranges” (See Appendix A). 

Procedure: The teacher will stand in the center of the class and ask if students would 

prefer one option or another. Every member of the class moves to one side of the class 

or another representing their preference. Each side then articulates why they support 

their view without the other preference being put down. Through this activity and class 

discussion, students will explore areas of differences between each other, which will set 

up a positive learning environment about diversity. 

Discussion: What kinds of new things did you learn about your classmates? Why is it 

important to meet people who are different than us? What are some ways we can learn 

about and appreciate differences in our classroom?  
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Activity #3: Role on the Wall 

15-20 Minute Activity 

Curriculum Connections:  

Language, Reading. 1. Reading for Meaning: 

● Extending Understanding 1.6 extend understanding of texts 

by connecting the ideas in them to their own knowledge, 

experience, and insights, to other familiar texts, and to the 

world around them  

● Point of View 1.9 identify the point of view presented in a 

text, citing supporting evidence from the text, and suggest 

some possible alternative perspectives 

Purpose:  This activity will show students that first impressions 

of others may not be accurate and that more exists to a person’s 

identity below the surface. This activity will allow students to see from another 

perspective and work together to create collective identities. 

Materials: This activity can be done with paper, foolscap, chalkboards, whiteboards 

and more to draw the outline on. Students can draw and write on the outline with 

markers, chalk, pencils, etc. 

Procedure: An important role or character is represented as an outline of a human 

figure ‘on the wall’. Students can choose any character they like to be their figure. 

Students will record on the outside of a character outline what other characters say and 

feel about the character or role. Students will take turns recording inside the human 

figure outline how a character feels about themself. For example, what does Spiderman 

think about himself in a superhero film and what do other characters think of him? An 

equal amount of time should be given for both inner and outer thoughts of the character 

to have a better understanding of the character. 

Discussion: Can you think of any of your favourite tv show or movie characters, like 

superheroes, who have a secret? How often do you think about what other people are 

thinking about when you are talking to them? Why is it important to concern yourself 

with what other people are thinking? 
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Activity #4: Strike a Pose  

10-15 Minute Activity 

 

 

 

 

 

 

 

 

 

Curriculum Connections: 

Drama (Grade 3) B1. Creating and Presenting  

● (B1.1) engage in dramatic play and role play, with a focus on exploring main ideas 

and central characters in stories from diverse communities, times, and places  

● (B1.3) plan and shape the direction of a dramatic play or role play, building on 

their own and others’ ideas both in and out of role, with support  

● (B2.3) identify and give examples of their strengths, interests, and areas for 

improvement as drama participants and audience members 

Purpose: This activity allows students to create their own mental image of a “Rock 

Star”, while allowing them to develop skills to freely express their thoughts and ideas.  

Materials: An open space for students to move. 

Procedure: Ask students to share who their favourite singer and “rock star” are and 

what makes them special to each student. Next, students will have 10 minutes to think 

of their own rock star pose and present either altogether as a class or individually. Ask 

students to share their choice of pose and why that singer stands out to them. 

Discussion: What makes your favourite singer so special to you? What qualities do 

they possess? Why might it feel scary at first to get past an initial fear?  
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Activity #5: What is Fear?  

5-10 Minute Activity 

Curriculum Connections:  

Grade 3 Oral Communication 

● 2.2 Interactive Strategies: demonstrate an 

understanding of appropriate speaking behaviour 

in a variety of situations, including small and 

large-group discussions  

● 2.3 Clarity and Coherence: communicate in a 

clear, coherent manner, presenting ideas, 

opinions, and information in a readily 

understandable form 

Purpose: This activity will allow students to gain an 

in-depth look into the topic of fear. This will prepare students to learn about and 

understand what it means to face your fears so that they can recognize this topic in 

Bremen Rock City. 

Materials: Chart paper and markers. 

Procedure: For this activity, students will be discussing the topic of fear. Students will 

work with the teacher to come up with a definition of fear. The class will come up with 

some possible answers to: what fear looks like, what fear sounds like, what fear feels 

like, what makes them scared and why humans feel fear. These ideas will be written on 

chart paper and kept aside. This will be discussed again during Activity #6. 

 

 

 

 

 

 

 

 

 

 

33 



Activity #6: Fear Book Crawl  

35 Minute Activity 

Curriculum Connections:  

Grade 4 Reading: 

● 1.7 Analysing Texts:  analyse texts and explain how 

specific elements in them contribute to meaning 

Grade 4 Oral Communication:  

● 1.2 Active Listening Strategies: demonstrate an 

understanding of appropriate listening behaviour by 

adapting active listening strategies to suit a variety of 

situations, including work in groups 

● 1.3 Comprehension Strategies: identify a variety of 

listening comprehension strategies and use them 

appropriately before, during, and after listening in 

order to understand and clarify the meaning of oral 

texts 

Purpose: To encourage students to recognize moments of fear in a text (or video) and 

to analyze important components of a text. This will also get students to start thinking 

about how the individuals in the text (or video) overcame their fears. They will be doing 

a similar activity after seeing Bremen Rock City. This activity will prepare students to 

listen to an oral text and to be able to recall and understand different facts about the 

text. This will prepare students to listen to and recall information after seeing a play.  

Materials: Franklin in the Dark book, chart paper with book characters’ names on it 

(see Appendix B), markers, chart paper from Activity #5. 

Procedure: The teacher will pull out the chart paper from Activity #5 and place it 

somewhere that the students can see. Read Franklin in the Dark aloud to the class and 

discuss any moments of fear that they noticed in the book. Once the book is finished, 

pull out the chart paper with characters from the book on it and make a list of their fears 

and how they overcame them (Appendix B). Finally, look back at the students’ chart 

from Activity #5 and discuss how their thoughts about fear have changed after reading 

the book.  

Discussion: Are there any other movie/book/tv show characters that you can think of 

who have had to face their biggest fear? What was their fear? How did they overcome it?  

Modification: Can also watch the video version of this story: 

https://www.youtube.com/watch?v=KVNtASWm7OI - With older students, focus more 

on why these characters may have this fear (ex. each animal is scared of something that 

could hurt them). 
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Post-Show 

Activities/Discussions 

Activity #1: Written Role Play 

30 Minute Activity 

Curriculum Connections: Writing  

Purpose and Audience  

● (1.1) identify the topic, purpose, audience, and form 

for writing 

● (1.5) identify and order main ideas and supporting 

details into units that could be used to develop a 

short, simple paragraph, using graphic organizers  

● (1.6) determine whether the ideas and information 

they have gathered are relevant and adequate for the 

purpose, and gather new material if necessary 

Purpose: The purpose of this activity will be to break students out of their comfort 

zones while learning how to respond in a role. The students will examine the characters’ 

faults and they will rewrite the characters’ actions through the conflict in the play. 

Materials: Pen or pencil, paper, rubric (See Appendix C).  

Procedure: Students will practise their writing skills by providing a written paragraph 

about their favourite character from Bremen Rock City. Encourage them to include 

details about the character such as their animal species, instrument they play and role in 

the band, and how they became a part of The Strays. Finally, ask students to include 

how they would handle the band’s conflict in the play from the perspective of their 

chosen character. They should include a reason for why they have chosen to solve the 

problem in the way they did. 

Discussion: What would you have done if you were in Jack’s position during the Battle of 

the Bands? How would you have responded to Jack during the Battle of the Bands if you 

were Lex, Duke or Shelley? How did Jack solve the conflict with his friends in the end of 

the play? 
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Activity #2: Letter to the Mayor 

45 Minute Activity 

Curriculum Connections: 

Language, Reading. 1. Reading for Meaning 

(Grade 3): 

● Extending Understanding 1.6 extend understanding 

of texts by connecting the ideas in them to their own 

knowledge, experience, and insights, to other 

familiar texts, and to the world around them  

● Point of View 1.9 identify the point of view 

presented in a text, citing supporting evidence from 

the text, and suggest some possible alternative 

perspectives 

Purpose: The purpose of this activity is to build on 

students’ ability to see a situation from another 

perspective. 

Materials: Students will only need something to write with and write on or in. There is 

a rubric in Appendix D. 

Procedure: Students will take on the perspective of one of the bandmates of The 

Strays and write to the Mayor of Bremen Rock City about why their band should play at 

this year’s Seasonal Concert. Students should include the following in their letter: 

● The mayor’s name and address at the top (get creative!) 

● An opening salutation 

● An introduction of who they are (which character) 

● An explanation as to why they are writing to the mayor 

● An explanation as to why they should play at the Seasonal Concert 

● A closing 

Discussion: What kinds of things did you put in your letter that showed the reader 

that you are your chosen character? How did you persuade the mayor to let The Strays 

play at the Seasonal Concert? How would the different characters from the play ask the 

mayor the same question? How do you know this? 
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Activity #3: What Do You Fear? 

15 Minute Activity 

Curriculum Connections:  

Grade 4 Writing: 

● 1.5 Organizing Ideas: identify and order main ideas and 

supporting details and group them into units that could 

be used to develop a summary, using a variety of 

graphic organizers  

Grade 4 Reading:  

● 1.4 Demonstrating Understanding: demonstrate an 

understanding of the information and ideas in a variety 

of oral texts by summarizing important ideas and citing 

important details  

Purpose: To encourage students to recognize a specific theme in the play and analyze 

this theme through considering the actions of the different characters. Students will be 

able to show their comprehension of the play by recalling moments of importance and 

being able to discuss them.  

Materials: Handout of chart with the headings: Character Name, Fear the Character 

Faced, and How they Overcame This Fear (see Appendix B), extra pencils 

Procedure: When the students come back from the play, have them make a chart 

similar to the one used in Pre-Show Activity #6 (Appendix B). This time, students will 

be looking at the different fears that the characters faced in Bremen Rock City. Take this 

chart up as a class; maybe, have students come up and fill in their answers on a chart on 

the board.  

Discussion: What do you do when you are scared? How does your body react? What 

makes that scared feeling go away? What does an animal do when they are scared? Do 

animals express fear the same way that humans do? Do you have any of the same fears 

as the characters in Bremen Rock City?  

Modifications: For younger grades, discuss the characters first to get the students 

thinking about the characters and remembering the role they played. For older grades, 

don’t include a list of character names. If the students ask, write a list of names on the 

board to help them recall.  
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 Activity #4: Letter to Myself 

45 Minute Activity 

 Curriculum Connections:  

Grade 3 Writing:  

● 1.3 Research: gather information to support ideas for 

writing in a variety of ways and/or from a variety of 

sources  

● 2.1 Form: write short texts using a variety of forms 

● 2.4 Sentence Fluency: vary sentence structures and 

maintain continuity by using joining words (e.g., and, 

or) to combine simple sentences and using words that 

indicate time and sequence to link sentences (e.g., 

first, then, next, before, finally, later) 

Grade 4 Reading 

● 1.6 Extending Understanding: extend understanding of texts by connecting the 

ideas in them to their own knowledge, experience, and insights, to other familiar 

texts, and to the world around them 

Purpose: Students will explore the theme of facing your fears from Bremen Rock City 

to the world and their own lived experiences.  

Materials: Lined paper, extra pencils and rubric (see Appendix E). 

Procedure: Have the students get into small groups or pairs to work on research 

questions. The teacher will write a series of questions on the board:  

1. What is fear?  

2. What are some different types of fears? (Name three.) 

3. What are some different ways to overcome fears? (Name three.) 

4. Why is it important for people to face their fears? 

Students will write their answers down on a piece of paper. Ask groups to share their 

answers. While students are sharing their answers, write some examples on the board. 

Once this has been completed, have students find a quiet space in the room and pull out 

a lined piece of paper. They will then think of something that they are scared of and 

write a letter to their future selves about why they have this fear and the steps that they 

can take to overcome this fear. Use the letter format from Post-Show Activity #2 to 

guide their letter writing. This activity can be handed in and graded based on the rubric 

found in Appendix E.  

Modifications: With grade 3 and 4, make the first part of this activity into a class 

discussion. 
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Appendix 

Appendix A 

Pre-Show Activity #2: This or That Questions 

1. Cats or Dogs 

2. Hotdogs or Hamburgers 

3. Hot or Cold 

4. Winter or Summer 

5. Fall or Spring 

6. Cows or Chicken 

7. Math or Literacy 

8. Science or Social Studies 

9. Parks or Splash Pads 

10. Pizza or Pasta 

11. Fruit or Vegetables 

12. Books or Movies 

13. Day or Night 

14. Lunch or Dinner 

15. Soccer or Baseball 

16. Hockey or Figure Skating 

17. Volleyball or Basketball 

18. Reading or Writing 

19. Fishing or Hiking 

20.Gymnastics or Karate 

21. Hands or Feet 

22.Boardgames or Videogames 

23.Rain or Snow 

24.Plays or Musicals 

25. Singing or Dancing 
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Appendix B 

 Pre-Show Activity #6 & Post-Show Activity #3: Chart 

Character Name Fear the Character 

Faced 

How they Overcame 

This Fear 

   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

40 



Appendix C 

Rubric for Post-Show Activity #1: Written Role Play  

 

Categories  Level 4 Level 3 Level 2 Level 1 

Knowledge & 

Understanding  

Understands an 

understanding of 

the topic and 

purpose of 

assignment  

Thorough 

understanding 

of themes and 

content and 

displays ideas 

that link 

directly to the 

content.  

Considerable 

understanding 

of themes and 

content and 

shares ideas 

that relate to 

the  content  

Moderate 

understanding 

of themes and 

content. The 

students ideas 

are loosely 

related to the 

content.  

Emerging 

understanding 

of themes and 

content. 

Student shares 

ideas that are 

not linked to 

the content.  

Thinking & 

Inquiry 

Develops and 

supports an 

original idea or 

opinion and use of 

initiating and 

planning skills  

Student 

demonstrates 

thorough 

development 

of characters 

and explains 

ideas in an 

organized 

fashion.  

Student 

demonstrates  

Considerable 

structure and 

purpose of 

characterizatio

n while 

explaining 

thoughts 

thoroughly.  

Student 

demonstrates 

moderate 

sense of 

characterizatio

n development 

while 

explaining 

thoughts 

thoroughly.  

Student 

demonstrates 

emerging 

sense of 

development 

while having 

difficulty 

explaining 

thoughts 

thoroughly 

Communication 

Use of conventions, 

vocabulary, and 

terminology of the 

discipline in oral, 

visual, and/or 

written forms  

High degree of 

fluency, 

purpose and 

structure.  

Considerable 

fluency, 

structure and 

purpose  

Moderate 

fluency, 

structure and 

purpose  

Emerging 

fluency and 

sense of 

structure and 

purpose,  

Application  

Applies knowledge 

in a similar context 

with  Proposing 

courses of practical 

action to deal with 

problems in society 

High degree of 

skill, creativity 

and grammar 

when 

discussing the 

issues with the 

characters  

Considerable 

skill some 

grammatical 

errors when 

discussing the 

issues with the 

characters  

Moderate skill 

and creativity 

with many 

grammar 

errors when 

explaining the 

issues with the 

characters.  

Student 

demonstrates 

limited 

creativity and 

multiple 

grammar 

errors.  when 

explaining 

issues with the 

characters 
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Appendix D 

Rubric for Post-Show Activity #2: Letter to Mayor 

Categories Level 4 Level 3 Level 2 Level 1 

Knowledge and 

Understanding: 

Use of elements, 

forms, structures, 

conventions, 

themes, ideas, facts 

and informed 

opinions 

The student 

demonstrates 

thorough 

knowledge 

and 

understandin

g of content. 

The student 

demonstrates 

considerable 

knowledge 

and 

understandin

g of content. 

The student 

demonstrates 

some 

knowledge 

and 

understandin

g of content. 

The student 

demonstrates 

limited 

knowledge 

and 

understandin

g of content. 

Thinking: Use of 

critical and creative 

processing skills 

Uses critical 

and creative 

processing 

skills with a 

high degree of 

effectiveness. 

Uses critical 

and creative 

processing 

skills with 

considerable 

effectiveness. 

Uses critical 

and creative 

processing 

skills with 

some 

effectiveness. 

Uses critical 

and creative 

processing 

skills with 

limited 

effectiveness. 

Communication: 

Expresses and 

organizes ideas for 

the correct audience 

using correct 

vocabulary and 

terminology in the 

written form. 

Expresses and 

organizes 

ideas for the 

correct 

audience 

using correct 

vocabulary 

and 

terminology 

in the written 

form with a 

high degree of 

effectiveness. 

Expresses and 

organizes 

ideas for the 

correct 

audience 

using correct 

vocabulary 

and 

terminology 

in the written 

form with 

considerable 

effectiveness. 

Expresses and 

organizes 

ideas for the 

correct 

audience 

using correct 

vocabulary 

and 

terminology 

in the written 

form with 

some 

effectiveness. 

Expresses and 

organizes 

ideas for the 

correct 

audience 

using correct 

vocabulary 

and 

terminology 

in the written 

form with 

limited 

effectiveness. 

Application: 

Applies knowledge 

and skills in a 

familiar context 

Applies 

knowledge 

and skills in a 

familiar 

context with a 

high degree of 

success. 

Applies 

knowledge 

and skills in a 

familiar 

context with 

considerable 

success. 

Applies 

knowledge 

and skills in a 

familiar 

context with 

some success. 

Applies 

knowledge 

and skills in a 

familiar 

context with 

limited 

success. 
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Appendix E 

 

Rubric for Post-Show Activity #4: Letter to Myself 

  

Categories Level 4 Level 3 Level 2 Level 1 

Knowledge: of 

forms, conventions, 

terminology, and 

strategies relevant to 

the subject and an 

understanding: of 

its meaning and 

significance 

(understanding) 

Demonstrate

s thorough 

and insightful 

knowledge of 

forms, 

conventions, 

terminology, 

and strategies 

relevant to 

the subject 

Demonstrate

s 

considerable 

knowledge of 

forms, 

conventions, 

terminology, 

and strategies 

relevant to 

the subject 

Demonstrate

s some 

knowledge of 

forms, 

conventions, 

terminology, 

and strategies 

relevant to 

the subject 

Demonstrate

s limited 

knowledge of 

forms, 

conventions, 

terminology, 

and strategies 

relevant to 

the subject 

Thinking: 

Demonstration of 

critical and creative 

thinking skills 

Uses critical 

and creative 

thinking 

skills with a 

high degree 

of 

effectiveness 

Uses critical 

and creative 

thinking 

skills with 

considerable 

effectiveness 

Uses critical 

and creative 

thinking 

skills with 

some 

effectiveness 

Uses critical 

and creative 

thinking 

skills with 

limited 

effectiveness 

Application:  

The use of knowledge 

and skills to make 

connections within 

and between various 

contexts 

Makes many 

connections 

between the 

research they 

conducted 

and their own 

lived 

experiences. 

Makes a few 

connections 

between the 

research they 

conducted 

and their own 

lived 

experiences. 

Makes 

minimal 

connections 

between the 

research they 

conducted 

and their own 

lived 

experiences. 

Makes 

limited 

connections 

between the 

research they 

conducted 

and their own 

lived  

experiences. 

Communication:  

Correct use of spelling 

and grammar 

No errors in 

spelling and 

grammar  

1-2 errors in 

spelling and 

grammar  

3-4 errors in 

spelling and 

grammar 

5 or more in 

spelling and 

grammar 
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